





























90 Gaudelius

How do I speak-as-woman, woman-as-speaking-subject?
What is a woman?

excluding,

The exclusion of people controlsaccess to knowledge and thereby
limits access to power, to change, to self determination. . . .
Exclusion is not just of people but of experiences, histories,
traditions, rituals. . . . Can I “make it” without linearity in my
thinking? Can I “make it” without becoming you? The ideology
of exclusion subsumes you in who you must become at the risk
of who you arein order to “succeed.” WhereamI? lam a woman,
I am outside, I am other. “And does not this logic, which is
beginning in a certain way to exhaust itself, find reserves for
itself in the unconscious as in any form of ‘otherness’: savages,
children, the insane, women?”* Not one outsider, not one other
but many others. If I am not you I am excluded. Where is my
community? Is there more than just me here?

“You? I? That’s still saying too much. Dividing too sharply
between us: all.“*

How do [ speak-as-woman, woman-as-speaking-subject?
What is a woman?

universalizing,

“Patriarchy does not prevent women from speaking; it refuses
to listen when women do not speak ‘universal’, that is, as
men.”* How do I speak? Postmodernism provides us with the

“Irigaray, Speculum of the Other Wornan, 124.
Sirigaray, This Sex Which Is Not One, 218.
%Grosz, Sexual Subversions: Three French Feminists, 126.
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illusion of inclusiveness, the illusion of decentering authority,
and the false promise of dismantling patriarchy. However,
Irigaray is distrustful of these illusions for within postmodern
theory the same structures of knowledge are still in place.
Postmodernism is, at best, perhaps the slightly rebellious son.
The father, modernism, still frames the questions to which
postmodernism responds. Paternalism prevails. Whitford points
to the danger of decentering, or moving away from, the idea of
the subject since this seems to be occurring at the precise moment
that women (and other others) are approaching subjectivity.” “I
know that some men imagine that the great day of the good-for-
everyone universal has dawned. But what universal? What new
imperialism is hiding behind this? And who pays the price for
it?”** The illusion of greater inclusiveness maintains the
hierarchical structures of power. Father to son you still speak
and reproduce others according to plan. We must ask more—
accepting no less than to “subvert the functioning of dominant
representations and knowledges in their singular, universal
claims to truth.”* Add women and stir—it is not enough. We
need to redefine the methodologies of inquiry that are used, and
rethink the questions that are asked, not just the answers that
are given. Subvert. . .

How do I speak-as-woman, woman-as-speaking-subject?
What is a woman?

communicating a fixed truth,

Truth. Can the truth be spoken? Can the truth for women be
spoken? Is there a truth for women?

“Margaret Whitford, Luce Irigaray: Philosophy in the Feminine,
London & New York: Routledge, 1991, 30.

“Luce Irigaray, “How to Define Sexuate Rights?” trans.
David Macey, in The Irigaray Reader, ed. Margaret Whitford (Oxford:
Basil Blackwell Ltd., 1991), 205.
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The pedagogical relation expects her [Irigaray] as
‘authority’ to have a “truth’, a ‘theory’ which would
allow her to “simply’ answer. She would then “answer
for woman’, speak for her not as her. Woman would be
the subject matter, the material of her discourse. She
would trade woman, just as women have always been
‘merchandise’ in a commerce between men. Woman is
passed from the hands of the father to the hands of the
husband, from the pimp to the john, from the professor
to the student who asks questions about the riddle of
femininity.®

Can we learn to teach without relying on fixed truths, without
speaking for others? Can our teaching include multiple truths
and multiple realities without being doomed by the meaningless
pluralism of postmodernism? Not one woman but many—Not
one experience but many—Not one truth but many. . ..

How do I speak-as-woman, woman-as-speaking-subject?
What is a woman?
promoting “equal opportunity,”

How much is your cultural capital worth? “Children of
upper class origin, according to Bourdieu, inherit substantially
different cultural capital than do working class children.”*' To
be measurable you must be the same. [ am not. Your mirror only
serves to reflect your own image back to you. You into your own
likeness. My speculum reflects a multitude. We cannot rely on
the false promise of giving our students equal opportunities
when they enter our classes already in a position of inequality.

% Grosz, Sexual Subversions: Three French Feminists, 127.

% Gallop, The Daughter’s Seduction: Feminism and
Psychoanalysis, 63.

5t MacLeod, Ain’t No Making It: Leveled Aspirations ina
Low-Income Neighborhood, 12.
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How do I speak-as-woman, woman-as-speaking-subject?

What is a woman?

encouraging a belief in inquiry based on scientifi
and rationality, e e

Where is my reality? My truth? Why does knowledge have to
replicate itself to be true? Must truth be based on rationality?
“And if for him the law guarantees an increment of pleasure,
and power, it would be good to uncover what this implies about
his desire—he seems to get more sexual satisfaction from making
laws than love. . .”* Scientific method depends on proving the
!typuthe?is and creating laws. “Irigaray’s uncertain,
indeterminate attempt to respond to questions without giving
definitive answers thus attempts really to engage the questions,
to dialogue with something hetero (other) rather than being
trapped in the homo (same).”® How different from the replicative
quest of the scientific method.

. _Is there another side? “For Irigaray, women's autonomy
implies women's right to speak, and listen, as women,”™ There is
more than just the phallus. “The phallus is singular (simple),
represents a unified self, as opposed to the indefinite plurality
of female genitalia (clitoris, vagina, lips—how many?, cervix
breasts—Irigaray is fond of making the list, which never has:
quite the same elements, never is simply finished).”> Not finished
because we do not have the answers. The nature of the list lies in
?‘ts plurality. It escapes definition, for how can you replicate
indefinite plurality? We must work with our students to
encourage them to think in terms of multiple answers rather
than searching for definitive truths.

= Irigaray, Speculum of the Other Woman, 38-39.

®Gallop, The Daughter's Seduction: Femninism and
Psychoanalysis, 65.

*Grosz, Sexual Subversions: Three French Feminists, 127.

®Gallop, The Daughter’s Seduction: Ferminism and
Psychoanalysis, 63.
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How do I speak-as-woman, woman-as-speaking-subject?

What is @ woman?

providing teachers who are masters of knowledge,

“Only those people who already have a relationship of mastery,
who already have dealings with culture, who are saturated with
culture, have ever dared to have access to the discourse that the
masters give.”* What language are you speaking? Can you hear
me? | am not the passive recipient of your knowledge nor will I
be complicit in its reproduction. Do you think I'm a vessel into
which you can transfer your goods—your seed capital? Your
classrooms are models of linearity—there I cannot learn. Freire
reminds us that “in the banking concept of education, knowledge
is a gift bestowed by those who consider themselves
knowledgeable upon those who they consider to know nothing.
Projecting an absolute ignorance onto others, a characteristic of
the ideology of oppression, negates education and knowledge
as processes of inquiry.”* Do you presume that I know nothing?
Does my knowledge count for nothing in your bank of education?
Must you constantly undermine my knowledge to maintain
your mastery?

The implications of this are not restricted to the
communication of knowledge but also carry with it pedagogical
strategies. “[ T]here is the difference between lecture and seminar,
the seminar supposedly implying a plurality of contribution,
whereas the lecture divides into speaker presumed to have
knowledge and listeners presumed to learn—to be lacking in
knowledge.”** We are both responsible for our knowledge. You
no longer have the answers—together we must learn.

% Cixous, “Exchange,” 139.

¥ Paulo Freire, Pedagogy of the Oppressed (New York: Seabury
Press, 1970), 58.

%Gallop, The Daughter's Seduction: Ferninism and
Psychoanalysis, 65.
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How do I speak-as-woman, woman-as-speaking-subject?

What is a woman?

preparing students,

Prepare students: for what? Do all students receive the same
preparation? For the same purpose? “Becoming the mother of the
son, the woman will be able to ‘transfer to her son all the
ambition which she has been obliged to suppress in herself’.”#
Are our teachers our mothers? The confusion of care and
nurturing. If I care, if  nurture, am I your essential mother? Can
[ teach without caring? Without nurturing?

Do I need to be the same as the son, he who is the same as the
father?

What types of reproduction are rewarded? Are my students
valuetfl only if they reproduce positions deemed important within
a patriarchal ideology? Does women'’s reproduction have equal
value—or is only the reproduction of the father/the son/the
same worthy? Can a system of reproduction based on difference
rather than sameness have value?

How do I speak-as-woman, woman-as-speaking-subject?

What is a woman?

reproducing the status quo in culture and society, and

This reproduction relies upon an economy of the self-same, an
economy based on the death drive and the need for repetition, “a
reproduction of the same that defies death, in the procreation of
theson, this same of the procreating father. As testimony, for self
and others, of his imperishable character, and warranty of a new
generation of self-identity for the male seed.”®

"Il?garay, This Sex Which Is Not One, 42.
“Irigaray, Speculum of the Other Woman, 27.
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“[Tlhe rejection of rigid dichotomous characterizations of
the two sexes, and the corresponding oppositions between subject
and object, self and other, inside and outside, active and passive
. . . . She [Irigaray] explores an undecidable fusion with and
differentiation from the mother which defies patriarchal logic.”*
The alternatives to dichotomization are based in female
multiplicity and in a redefinition of the mother-daughter
relationship. In this, the mother-daughter relationship becomes
one who can be described as subject-to-subject, rather than
women taking a position as passive object of reproduction.

In our teaching we can strive to move away from systems of
binary opposition and hierarchy where terms become structured
in opposition to each other. If we do not do this then attempts in
our classrooms to value difference will only produce a more
severe dichotomization and, for those students who are
marginalized by our system of education, serve to further their
marginalization.

How do I speak-as-woman, woman-as-speaking-subject?
What is @ woman?

maintaining the Law of the Father,

“For the patriarchal order is indeed the one that functions as the
organization and monopolization of private property to the benefit of
the head of the family. It is his proper name, the name of the father,
that determines ownership for the family including the wifeand
children.”® We cannot disconnect our analysis of the exploitation
of women from our analysis of educational ideologies—the
latter are complicit in maintaining the authority of the father. “It
seems in this connection, that the relation between the system of
econontic oppression among social classes and the system that can be
labeled patriarchal has been subjected to very little dialectical

' Grosz, Sexual Subversions: Three French Feminists, 125.
©Irigaray, This Sex Which Is Not One, 83.

4
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analysis, and has been once again reduced to a hierarchical
structure.”® The Law of the Father has no master—save fear and
illusion—you are only accountable to yourself.

How do I speak-as-woman, woman-as-speaking-subject?

What is a woman? I believe I've already answered that
there is no way I would “answer” that question. The
question “what is . . . ?” is the question—the
metaphysical question— to which the feminine does
not allow itself to submit.*

How do I speak-as-woman, woman-as-speaking-subject?

As French feminist theorist Héléne Cixous urges, 1 must
learn to steal language and fly with it, never failing to be
subversive.®* I must open spaces and into those spaces throw my
voice, trembling or not. And curve the mirror of reproduction so
that the economy of the same is not the only possibility. Mycurved
mirror can reflect and create thousands of possibilities for it is
only with a pedagogy that allows me to speak-as-subject that I
can ever begin to hear what others are saying and that I can ever
begin to speak.

©Thid., 82.

“Tbid., 122.

“Hélene Cixous, “The Laugh of the Medusa,” in New French
Feminisms: An Anthology, ed. Elaine Marks and Isabelle de
Courtivron (New York: Schocken Books, 1981), 258.
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Abstract

Proponents of high culture have trusted its power as an
antidote to contemporary social ills. However, art educators
should be aware that the history of such attempts is a history of
failure. It is a history of gradual marginalisation, both of the
critique and the critics, and of increasingly conservative political
reaction. The critique represents, today as it has always done, a
nostalgia for an idealized past. But the failure of the critique
suggests that there can be no going back. It is argued that the
increasing failure of this critique to positively influence social
and cultural life is a warning that the future of art education lies
elsewhere. As representative of this critique, this paper discusses
the English cultural critics Edmund Burke, Matthew Arnold, F.
R. Leavis and T. S. Eliot; the Frankfurt School Marxists
Horkheimer, Adorno, and Marcuse; and the Postmodern French
critic Jean Baudrillard. Finally, guidelines for a future,
contemporary art education are advanced.



