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This article explores the dilemmas graduate educa­
tion poses for women of working-class origin who come from 
different ethnic and racial backgrounds. It proceeds in a 
chronological narrative using examples from the authors' 
personal experiences to make general points about how the 
intricate web of class, race, and gender relations shaped their 
experiences in higher education. Both women-Cucidraz, a 
Chicana, and Pierce, a white woman-struggle with the feel­
ings of alienation and marginality as outsiders within the 
academy as well as their material needs for financial support .  
Their personal narratives reveal, a s  well, how race shapes 
their experiences in the academy. Racism renders Cuadraz' 
class status visible, whereas "whiteness" masks Pierce's 
background.  F inal ly, the authors sh ift the i r  focus from an 
examination of the structures which shaped their lives to an 
exploration of their attempts to find their own voices in aca­
demic work, and to resist the very structures which excluded 
their experiences as women from working-class backgrounds. 

Introduction 

The term scholarsh ip  student 1 descr ibes an i nd iv idua l  from 
worki ng-c lass or ig ins  who experience soc ia l  and economic mobi l ity i nto 
the m idd le  c lasses, largely because of h is  or her academic exce l lence 
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and ach ievements . Mob i l i ty, however, is not without its pr ice,  as these 
i nd iv idua ls experience a mala ise which pe rmeates da i ly  I ife .2 In th is  
art ic le ,  we appropriate the concept of  the scholarsh ip  student to descr ibe 
our personal  experiences as wh ite and Ch icana worki ng-class women i n  
g raduate schoo l .  A s  "scho larsh ip  g i rls , "  w e  have experienced the mobi l ity 
prom ised by a t rajectory of academic ach ievements , but we also own the 
u neas iness attr ibuted to that path .  In  do ing so ,  we have become keen ly  
aware that our  t rajectory from scholarsh ip  g i rls  to  "scholarsh i p  women "  
has been and cont i n ues t o  b e  laden with tens ions produced b y  t h e  very 
structu res which have shaped o u r  experiences. Moreover ,  as a woman 
of co lor  and a wh ite worki ng-c lass woman , we face these tens ions from 
d i fferent re lat iona l  pos i t ions to the exist ing confi gu rat ions of power and 
privi lege .3 

The v ignettes presented i n  th is  a rtic le are meant not o n ly to 
descr ibe the paths that we took, but to h igh l i ght our negot iat ions with the 
issues we confront as women of work ing-c lass ori g i n  who now occupy a 
space with i n  the academy.  I t  i s  a we l l -documented fact that the American 
p rofessorate d raws predomi nant ly from ind iv iduals of the we l l -educated , 
wh ite P rotestant ,  and m idd le  c lasses. 4D iscuss ing the inst i tut iona l ization  
o f  pr iv i lege ,  Baca Z inn  et a I . ,  have noted , " I nstitut ions are organ ized to  
fac i l i tate wh ite m idd le  c lass men 's  smooth entry i nto and mob i l ity i n  
posit ions o f  power5 . These men establ i sh  c riter ia fo r  the entry of others 
into s im i lar  pos i t ions ,  def i n i ng  success ,  the ward system , the d i st r ibut ion 
of  resources,  and i nst itut iona l  goa ls and p riorit ies in  a way that  perpetu ­
ates power. " The  academ ic i nst i tut ion and  its preva i l i ng  cu ltu re are not 
except ions to this characte rizat ion . Depend ing  on whose i nte rp retat ion  
one adheres to ,  the academic cu l tu re may be dep icted as one ru led by the 
pr inc ip le of me rit ,  academic f reedom,  and profess ional  autonomy,6 o r  as 
Adams has suggested , "the P rofess ion"  is  essent ia l ly a " men 's  c lub "  that 
is h ie rarch ical and patr iarcha l  in its structure ,  "terrorist ic and m i l itar ist ic , "  
"d ictator ia l , "  as " ri g i d .  , , 7 

I n  th is  a rt ic le ,  we beg in  by describ ing  who we were when we f i rst 
arr ived in the sociology department at the U n ive rs ity of Cal ifo rn ia ,  
Berke ley i n  the early 1 980s. The remainder of  the art ic le p roceeds i n  a 
chrono log ical narrative us ing  examples f rom our  exper iences to make 
general pO i nts about how the in tricate web of c lass ,  race,  and gender  
re lat ions shaped ou r  experiences i n  h igher  educat ion .  The f i rst sect ion 
of  the pape r exami nes ou r  po int  of  entry i nto the g raduate p rogram as 
"scholarsh ip  g i rls . "  Though we share worki ng-c lass orig ins ,  we descr ibe 
as we l l  the i mportant d iffe rences i n  our racia l  and eth n ic  backg rounds .  
L ike many Ch icanas, G lor ia g rew up i n  an ag ricu l tura l  area of  Cal iforn ia ;  
whe reas Jenn ifer came from a decl i n i ng  i ndustr ial town i n  the South­
west . 8 We show how both the s im i la rity and the d i fference i n  ou r  c lass 
and rac ia l ized9 pos i t ions shaped our experiences when we f i rst entered 
g raduate schoo l .  The fo l lowing  sect ion exp lores our  pers istence th rough  
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the midd le years-post-M .A .  and pre-d issertat io n .  Us ing  the concept 
"end u rance labor , "  we cons ider  the means we employed to get through 
these years i n  the face of l im ited i nst itut iona l  forms of support .  The th i rd 
section ,  "Lift i ng  as We C l imb,"  descr ibes ou r  exper iences du ring our  f ina l  
years i n  the g raduate prog ram when we we re complet ing  our  d isserta­
t ions .  Here ,  ou r  focus sh ifts f rom an  examinat ion of the structures which 
shaped our  l ives to our attempts to f ind our voices i n  our academic work 
and res ist the very structu res wh ich exc luded o u r  experiences. F ina l ly ,  
we add ress the contradict ions we cont i nue  to face as women of working­
c lass or ig in  i n  the academy. 

Point of Entry-Sc holars h i p  G i rls  

Gloria: 
As the daughte r of a farm laborer and a mother  whose work 

revo lved around the home and rais i ng  e ight ch i l d re n ,  I g rew up in  a 
n u rtu ri ng ,  noisy,  and l ive ly env i ronment .  Or ig ina l ly  f rom the smal l ,  agr i ­
cu l tura l  town of B rawley i n  the I m peria l  Val ley of Cal ifo rn ia ,  I was the s ixth 
bo rn of my s ib l i ngs .  My t rajecto ry as a "scho larsh ip  g i r l" began ve ry early 
i n  my schoo l i ng .  I was often ident i f ied as the "teacher's pet" and selected 
to he lp  others with schoolwork. Between  fam i ly l i fe and school days , I 
rece ived a tremendous amount of pos it ive re inforcement from my par­
ents,  teachers ,  s ib l i ngs ,  fr iends ,  and ne ighbo rs .  Hence,  i n  do ing wel l ,  I 
expe r ienced a col lective sense of ownersh ip  and p ride i n  my ach ieve­
ments. 

Yet , I a lso received double messages f rom my parents about my 
ach ievements and the i r expectat ions for me as a Mexican woman . On 
one hand , I was encouraged to excel i n  school ; on  the other  hand , I was 
told that if I left home for my h igher  educat ion ,  I faced the poss ib i l ity of 
be ing d isowned . For two years fo l low ing  my h i gh  school g raduat ion ,  I 
en ro l led at the local commun ity co l lege ,  taki ng  a lmost doub le the numbe r 
of un its requ i red . I used the t ime to demonst rate to my parents that I was 
ser ious about attend ing  a un ive rs ity away from home ,  and when the letter 
of acceptance from UC Santa C ruz arrived ,  my s ib l i ngs joyously cel­
ebrated with me and ral l ied my pare nts to permit  me to leave home. By 
the m idd le  of the summer ,  they re l uctant ly but p roud ly g ranted the i r 
approva l .  

My underg raduate years were t ru ly  a specia l  t ime for  me.  Largely 
th rough  the core and my socio logy cou rses,  I underwent a pol i t ic izat ion 
p rocess that fed my des i re to make connect ions out of my l ived expe ri­
ence .  I had countless quest ions and pu rsued them with a pass ion . I 
d iscovered socio logy because I wanted to understand the "c lass smel ls" 
of my ch i ldhood-the easts ide sme l l  of canta loupes and on ions that 
pe rmeated our  ne ighborhoods borderi ng  the packing  shed , to the smel l  
of  ch lorine reek ing f rom the poo ls of  the wests ide of  town where the 

23 



Explorations i n  Eth n i c  Stud ies 

"gabachos" l i ved .  I had entered U n ivers ity of Ca l iforn ia ,  Santa Cruz as a 
po l ite Mexican American , the "po l ite t im id ity" Moraga in t imates is " k i l l i ng  
us , , , 1 0  and  left as  a Ch icana,  determi ned to  ut i l ize ed ucat ion as  a way of 
mak ing a d iffe rence.  

What I d i d  not real ize was that the emphasis p laced on  i nte rper­
sonal  re lat ionsh ips and the co l leg ia l ity with facu lty , adm in ist rato rs , and 
co l lege staff was an emphasis un ique to the Santa C ruz campus .  
Moreover, the special  focus on students o f  co lo r  and the foste ri ng  o f  a 
mu lt icu l tu ra l  envi ron ment was especia l ly  d ist i nctive about Oakes Col ­
lege . 1 1  I had become accustomed to a sense of com m u n ity and a 
n u rt u ring  educat ional  env i ron ment .  Coffee breaks with facu lty and staff 
were a da i ly  part of l i fe .  It was common pract ice for facu lty to leave the i r  
doors ope n ,  i nvit i ng students to  come i n  and ta lk .  

I arrived at U n ivers ity of Cal ifo rn ia ,  Berke ley with expectat ions 
that g raduate school  wou ld  far exceed my u nderg raduate experience.  I 
was to be p roven completely amiss i n  my expectat ions .  When I arr ived on  
the fourth f loor  o f  the Barrows Ha l l  a t  Berke ley, I was phys ica l ly  struck by 
the fact that every s ing le  door was c losed . And they remained that way. 
I remember aski ng  myse lf ,  " I s  th is  a soci% gydepartment?"  I t  wou ld  o n ly 
be a matter of a few months before I wou ld  personal ly label  the fou rth f loor  
as "the morgue"-because to me ,  that is what it was , a f loor  with two 
ha l lways and a row of coff ins  on each s ide .  (By the t ime I left , I d i d  not feel  
a l l  that d iffe rently) . In any case ,  on my f i rst v is it to the department ,  I wal ked 
to the end of one of these long ha l lways to the off ice of the g rad uate 
secretary (who is  no longer  there) . I handed her a set of papers .  She 
looked at  me and her  f i rst comments were ,  "We l l ,  we don 't e l im i nate you 
here ,  you e l im i nate you rse l f . " Those words were my welcome to the 
Department of  Socio logy. I wa lked out of  the off ice knowi ng  th is  was go ing 
to be d ifferent . 1 2  

And d iffe rent does not beg i n  to descr ibe i t .  Because I was the 
on ly  domestic pe rson of  co lor (male or  female) en ro l led i n  my cohort of 
e ighteen students , I i n it ia l ly  understood the tens ions I exper ienced as 
rac ia l .  In actua l ity, i t was the convergence of race ,  gender ,  and c lass 
d iffe rences between myself and my peers ,  as we l l  as my lack of " f i t "  wi th 
the preva i l i ng  department cu l ture that produced my sense of a l ienati on .  
I t  was i n  g rad uate school I f i rst became fam i l iar  with t he  existence of 
p rivate board i ng  schoo ls ,  the seven s isters schoo ls ,  and the ivy leag ue .  
They wou ld  be the ones who set  the tone and demarcate the cu l tura l  
scr ipt .  

Because of perceived and actual  d iffe rences between myself 
and my pee rs ,  I developed few friendsh ips with wh ites .  In the custom 
H u rtado depicted , my re lat ional posit ion to wh ite men and women was 
d ist i nct. 1 3 The wh ite men d id  not have a c lue as to how to re late to me; 
because my personal  sty le was not aggressive and argumentat ive ,  and 
I refused to engage i n  m i nd less , semant ical  chest-beati n g ,  I was not 
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sought out as a "contend ing force . "  It was my f riendsh ips with two 
advanced g raduate students-a midd le-class Jewish  woman and a 
worki ng-c lass Ch icana-who i n it ia l ly decoded many of the cu l tural and 
pol it ical subt let ies fo r me.  Eventual ly ,  I became part of a g roup  of Ch icana 
g raduate students who came together ac ross the d isc ip l i nes .  Although ,  
a t  t imes,  t h i s  g roup also proved to  be  a source o f  stra i n ,  i t sustained me 
th rough these early years . 1 4  

As for my wh ite female cou nterparts , the l itt le exper ience I d id  
have wi th  them,  largely i n  the context of  seminars, on ly  reaff i rmed my 
fee l i ngs of  d iffe rence. Wh i le  I o ri g i na l ly saw them as rac ial/cu l tural 
d i fferences , I eventual ly recogn ized them as d iffe rences confounded by 
the s imu ltaneity of race,  c lass , and gender .  L i ke the majo rity of men , 
these women appeared to be qu ite comfortab le with i n  the cu l ture of the 
department.  

I remember maki ng several fut i le attempts to get to know the 
wh ite women i n  the department .  On these occas ions my p resence was 
g reeted with a ve ry s loppi ly h idden and uncomfo rtable s u rp rise-the k ind 
of g reet ing  one gets when one has not attended c h u rch i n  a long t ime.  I t  
became obvious to me i n  the cou rse of these gathe ri ngs that the i r  
fr iendsh ips and  networks were f i rmly estab l ished and that the i r  i nterest i n  
i nc l ud i ng  me wou l d ,  a t  best, be  what Uttal has  refe rred to as  " i nc lus ion 
wi thout  i nf l uence , , 1 5  i n  captur ing the conti nu i ng  token ism of women of 
color by wh ite women .  So I walked away from such encounters with a 
strong sense that the potent ia l  to estab l i sh  networks with "s isters" i n  the 
department s i mply did not exist .  

At the same t ime ,  I was sens it ively att uned to the percept ions of 
others ( i nc lud ing  facu lty) and knew that the respons i b i l ity for my a l ienated 
status wou ld rest upon my shou lders .  I wou ld  be known as the a l ienated 
one-I was the "m inority" who kept to herself and d id  not i nteg rate i nto the 
co l leg ial dynamics of the department .  The other  i rony here ,  of cou rse,  is  
that th roughout my educational t rajectory I had been centra l ly  i nvolved i n  
t he  cu l ture o f  academic and  student l i fe . What the n ,  was so d ifferent at 
th is  stage? One poss ib le  answer is that ,  d rawing from P ie rre Bou rd ieu 1 6 , 
my "cu l tura l  capital "-the attr ibutes ,  possess ions , o r  q ual i t ies I b rought 
with me to the academy-was i ncong ruent with that valued by the 
academic worl d .  Al l  the qua l i t ies that had u p  u nt i l  th is po int  been suff ic ient 
and even regarded , were sudden ly i n  f ierce conf l i ct with the dominant 
cu l tu ra l  capital .  The stakes were h igher; to attai n  the status of writer or 
scho lar  is  powerfu l  in the tech nocrat ic ,  i nformat ion society we l ive i n .  
Mo reover, t h e  appropriat ion o f  t h e  structu res o f  p riv i lege affo rded b y  the 
rep rod uct ion of cu l tura l  capita l ,  wh ich b rought othe rs to the same loca­
t io n ,  were struc tures I had survived but d id not necessar i ly  "own" i n  the 
same way. 1 7U n l i ke these students , I was the benef ic iary of the contra­
d ict ions of an educationa l  system set up to a l low on ly  a few to enter .  
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M uch late r ,  at a po int  when I had constructed and so l i d if ied the 
leg i t imacy of  my own val ues , d id  I real ize that I too had entered wi th 
e rroneous assumpt ions about others and about socio logy.  I had entered 
sociology presum ing  othe rs who did so cared passionate ly about i njus­
t ice , about h u man bei ngs ,  about chang ing the state of  the wor ld  we l ived 
i n .  I nstead , I found  that the cu ltu re I had entered operated on d iffe rent 
val ues and fundamenta l ly  d ifferent ru les.  I learned to expect not to be 
asked quest ions about who I was and/or where I was from (quest ions 
commonly asked in worki ng-c lass cu ltu re) , but rather  "What school  d i d  
you  g raduate from?"; "Whom have you worked fo r?"; "What g ives you 
specia l  status ( i f  any) i n  the department-in other words ,  who do  you 
know, what are you r  profess ional  connections and what k ind of fe l lowsh ip  
o r  reward b rought  you here?" Quest ions asked by  pee rs were basical ly 
geared toward determ in i ng  one 's cu l tural capital . I t  was not long befo re 
I s lowly d rifted to s i l ence to "cla im my educat ion . ', 1 8  I found  myself 
l i sten ing  to learn-to absorb, to d igest and to internal ize the fore i gn  
cu ltu re I was immersed i n .  Eventual ly I d id .  Wh i l e  my  s i lence m ight have 
been perceived as d is i nte rest,  s i lence for me became a mode of se lf­
p rese rvat ion . 

It was my val ue system surround ing  sociology that c lashed most 
f ie rcely with the i nd iv idua ls I encountered as my peers . In a cou rse on 
"Socia l  Change and New Nat ions ,"  I recal l  the painfu l  absence of certa i n  
k inds o f  questions .  G raduate students rare ly expressed conce rn about 
h u man l ives , about how people su rvived l iv ing condit ions in poor and 
deve lop ing countr ies .  The i r  concern was with theory-and only with 
theory .  I was amazed at how eas i ly  they d ismissed , o r  more accu rate ly ,  
how eas i ly they ignored the h u man e lement i n  our  weekly d iscuss ion .  

I f  there was a human e lement in  g raduate schoo l , i t  d isp layed 
itself i n  the natu re of personal  compla i nts . One of my i n it ia l  observat ions 
about  the cu l ture of the department-one that I remain d isdainfu l about  
to th is  day-was the a l l  too common pract ice of  i ncessant g raduate 
student compla i n i n g .  "The department doesn't seem to care about me ."  
"Professors don ' t  pay enough attent ion to me." How cou ld I te l l  them I was 
g ratefu l  to be there? How cou ld I share with them that I felt fortunate? For 
me ,  compla in i ng  meant fo rgett i ng  the Ch icanos and Ch icanas f ro m  my 
ch i l dhood whose academic ach ievements had resu lted i n  s im i l a r  oppor­
tun it ies . How cou ld I explai n that back home my ach ievements we re 
be ing watched-with imp l icat ions for others ,  part icu lar ly othe r  Ch icanas? 
That my success was t ied to feed ing a hope-a hope that those of us 
raised in the barrio have seen d iss ipate among fam i ly ,  f r iends and 
ne ighbors?  How cou ld I share with them the facts that I felt a respons ib i l ity 
to others bes ides myself? Such an ob l igat ion was s i mply not part of the 
g rad uate student m i l i eu .  Ne i ther  the i r language nor the ir  "moral  fab ric" 
made a l lowances for such backg round noise.  
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Jennifer: 
I n  contrast to G lor ia 's ch i ldhood i n  the ag ricu ltu ra l  cente r of 

Cal iforn ia ,  I g rew up  i n  a decl i n i ng  i nd ustria l  town at the base of the Rocky 
Mountains i n  southern Co lorado. I n  the m id - 1 970s , the local stee l  m i l l  
shut down from fu l l  to  one-th1 rd capacity, layi ng  off thousands o f  steel 
workers , affect ing  not only the workers and the i r  immed iate fami l ies ,  but 
bus i nesses , schoo ls ,  and chu rches which susta ined the web of social l ife 
in th is predominantly wo rki ng-c lass commun ity. The dec l i ne of the 
manufactur ing secto r both local ly and nat iona l ly meant there were no 
equ ivalent manufacturi n g  jobs to rep lace those which had been lost. 
Throughout the 1 970s u nemployment was h i g h .  

I n  t h i s  soc ia l  a n d  h isto rical context ,  a n d  a s  t h e  o ldest s ib l i ng  i n  my 
fam i ly ,  I had been i nst i l led f rom an early age with a st rong working-class 

work ethic and a sense of p ride in a job ,  any job ,  we l l -done .  My father 
taught me that whatever I d id  i n  l i fe-whether  it was d igg i ng  d itches or  
c lean ing toi lets-it was important to do the very best. "Whatever you do , "  
he wou ld say ,  "you  will knowyou d id  you r  ve ry best. No  one can take that 
away from you . "  Th is  work eth ic  comb ined with my fami ly's sense of 
respons ib i l i ty to immediate ne ighbors and commun ity. We not on ly 
considered ourse lves respons ib le  for our fam i ly ,  but to other people i n  the 
ne ighborhood and i n  the larger  commun ity. These be l iefs strong ly 
colo red my early schoo l i ng  and late r entry to co l lege as a "scholarsh ip 
g i rl . "  

L ike many worki ng-c lass students ,  U n ivers ity o f  Cal ifo rn ia ,  Ber­
keley was the g raduate program I app l ied to-part ly the resu l t  of my 
f i nancial  s i tuat ion and the locat ion of the u n ive rs ity i tself ,  but also 
because I s i mply did not know any better.  No one had suggested that I 
apply to more than one program.  When I f i rst ente red the g rad uate 
program, I had ve ry low expectat ions about the department 's facu lty 
members .  As an u nderg raduate,  my teach ing  assistants who we re 
sociology g raduate students warned me about the benevolent att i tude of 
neg lect most facu lty members he ld toward students , and about the 
structure less natu re of the p rogram itse l f .  " It is  the g rad uate students who 
wi l l  help you get t h roug h , "  they to ld me, "not the p rofessors . "  However, 
the majority of the g raduate students we re ve ry d iffe rent from me.  As a 
worki ng-c lass wh ite woman ,  I d iscove red early on  that I d id  not f it i nto the 
cu l tu re of the academy.  Qu ite s imply ,  I d id  not speak the language.  
Although I had always done wel l  i n  schoo l ,  my academic accompl ish­
ments as an underg raduate d id  not  prepare me for my entry i nto 
academe. As I was to learn , I s i mply d id  not possess the "cu ltu ra l  capita l "  
that g rad uate students f rom more p riv i leged backg rou nds took for  
g ranted . 1 9  

Most of my f i rst year i n  school , I said very l itt le  i n  seminars . I 
l i stened . And what I heard was a language and a sty le that I was 
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unaccustomed to us ing .  When I thought  a part icu lar  book was bad , I 
descri bed it that way . Those educated i n  the Ivy Leag ue who he ld s im i la r  
v iews tal ked about how "the author made problematic assu mpt ions . . .  " 
The i r  assessments were coo l ,  aloof, and seeming ly "object ive . "  I fe lt  
a l ienated and i nt im idated by such d iscuss ions .  My responses to read i ng  
felt m uch more passionate and  persona l .  I d i d  not understand how they 
cou ld  be so detached f rom what they read . Were they not i nte rested i n  
how socio log ical theory appl ied to  t he  real wor ld?20 

When I f ina l ly  began to speak, at the end of my f i rst year, I found 
myself  be ing "co rrected " by other  g raduate students . For example ,  i n  one 
seminar  on the soc io logy of  cu l ture ,  we read Theodor Adorno and M ax 
Horkhe imer's book, The Dialectic of Enlightenment.2 1  I pass ionately 
c ri t ic ized Adorno,  argu i ng  that his theory left no room for the act of 
res istance . "He  assu mes that the masses are stupid and uncrit ical , "  I 
angri ly  concluded . My response to the book was not pu rely i ntel lectua l , 
but persona l .  I reacted agai nst what I felt to be the ignorance and e l i t i sm 
of  " h i g hfal ut i n "  theo ries about the worki ng-c lass. Another  g raduate 
student ,  a male from Harvard , i nte rrupted me: "As Jenn ifer has po i nted 
out, the Frankfurt School does not adeq uately theorize the p rob lem of 
h u man agency . "  As he cont i nued to lead the d iscussion to anothe r  top ic ,  
a top ic ref lect ing h is own i nte rest and expert ise ,  I sat du mbfounded ,  
th ink ing ,  "The prob lem of  human agency! What happened to  the peop le? 
Doesn ' t  anyone care about real peop le?"  

Later, i n  the same seminar ,  he i nterrupted me again ,  by reph ras­
i ng  another cr it ic ism I had made of the book. Th is t ime I did not sit by 
passively, but sa id ,  " Do you rea l ize that th is  is  the second t i me you have 
i nterrupted me?" Then I let go of my anger  with fu l l  fo rce : "Don 't i nterrupt 
me aga in .  And don' t  you ever te l l  me what I said-I said what I sai d .  Th is  
is  my c rit ic ism.  Speak for you rself ! "  The c lass room became s i l ent-a 
long ,  embarrassed s i lence.  U nwitt i ng ly ,  I had broken an academic  norm 
by showing  strong emot ion i n  an i nte l l ectual  d iscuss ion .  And ,  i n  fact , I was 
told later by the professor,  a professed left ist ,  that I had been "too hard "  
on  th is  g raduate student .  He added that he was d isappointed i n  m e  
because I had d is rupted the d iscuss ion a n d  made people feel u ncomfort­
ab le .  "What about my feel i ngs?"  I wanted to say. "What about the fact that 
every comment I have made i n  th is  seminar  has been ignored or  
overlooked? "  But I sa id noth i ng .  At the t ime ,  I was u nable to fu l ly art icu late 
the nature of the p rob lem I encountered . 

Late r that spri ng ,  i n  a g rad uate student women's g roup ,  a g roup 
of  wh ite women ,  we d iscussed the ways our  ma le  col leagues d iscounted 
and d iscred ited ou r  contr ibut ions to seminars .  Several observed that men 
typical ly i nterrupted women or  restated women's ideas as if they were 
the i r  own . Although th is  gave me some i ns ight  i nto my own experience,  
I sti l l  had a nagg ing  doubt about the accu racy of the crit ic ism.  Many of 
these women who compla ined about be ing i nterrupted by men , con-
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stantly i nterrupted me.  When I made th is  observat ion ,  I was met by a f l u rry 
of cr i t ic ism:  "You can 't be much of a fem i n ist if you are so quick to criticize 

other  women . "  " Fem in ists are supposed to support other  wome n . "  Wh i le  
it was t rue that some of  the women d id  s upport me and late r became close 
fr iends ,  I st i l l  had l i nger ing doubts about the others .  

These other women ,  who  were often from the  Ivy Leag ue ,  d id  not 
seem all that d iffe rent from the "Harvard wh ite male . "  They spoke with a 
se lf-assurance and ,  at t imes,  arrogance . They assumed they wou ld  be 
taken ser iously and they appeared to be comfo rtable us ing  what I 
considered to be the " male academic styl e , "  that i s ,  "a way of stand i n g ,  
or  s i tt i ng ,  or  t i l t i ng  one's head a n d  say ing  i n  a doubtfu l  yet ser ious tone,  
'We don 't know. The data are not i n  yet '  . . .  "22 I began to real ize that gender 
exp la i ned on ly a part of my u neas iness and d iscomfort .  A l though we 
shared s im i la r  expe riences as women ,  there we re d iffe rences among 
us-class d iffe rences . And what I saw in the i r  att i tude of conf idence and 
se lf-assurance was a c lass p riv i lege-one that they were u nwi l l i n g  to 
acknowledge .  

What I began to learn f rom these experiences was that i n  
enteri ng  the  academy I not on ly encou nte red a male-domi nated world , 
but an upper-m idd le-class m i l i eu .  My expe rience as a white work ing­
c lass woman i n  g raduate schoo l  cou ld  not on ly  be u nderstood i n  terms of 
my gender ,  but i n  context of race,  c lass,  and gender .  Wh ite women from 
the appropr iate c lass backg round had less d iff icu lty than I d id under­
stand i ng  the norms of academic d iscou rse .  Th is  lesson cont i nued to p lay 
itself out not on ly  i n  semi nars and student meet ings ,  but  i n  my very 
mate rial needs fo r f i nanc ia l  support .  

G lo ria and I f i rst got to  know one another  wh i le  worki ng  at 
U n ive rs ity of Cal i forn ia ,  Berke ley's S u rvey Research Center .  The pay for 
th is  job was m i n i ma l ,  the hours ,  long-we wo rked weekdays as we l l  as 
weekends-and the work, bori n g  and monotonous .  In reca l l i ng  th is 
i nc ident recent ly ,  we both laug hed about how awfu l  the job had been .  
Du ri ng  e ight -hour  sh ifts , we  we re s i m u ltaneous ly p l ugged i nto a com­
pute r te rm ina l  and a te lephone headset so that we could i nterview 
peop le over the phone wh i le  typ i n g  the i r  responses on the keyboard . We 
were not even ab le to stand up and st retch wh i l e  "p l ugged i n "  because 
the headset cords we re too short .  P roduct ivity was measu red by o u r  
response rates ,  that i s ,  t h e  percentage o f  peop le  w e  were a b l e  to 
conv i nce to part ic i pate in the s u rvey. (Those i nte rv iewers with low 
response rates d id not last at the "su rvey facto ry . " )  To add to th is  facto ry­
l i ke env i ronment ,  ou r  superv isor ,  much l i ke a qua l ity contro l  expe rt ,  
" l i stened i n "  on  ou r  phone conve rsat ions to ensure that ou r  i nterviews 
were performed in p recise ly the same way . And f ina l ly ,  G loria, the token 
Ch icana on the project, was expected to translate interviews i nto Span ish 
for Spanish-speaking respondents-an add it ional ,  h igh ly sk i l led task for 
which she was not paid a h igher  hourly wage .  Suffice it to say, we d id  not 
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have much control over the labor process .23 

Supposed ly,  both of us had taken the job to get experience dO ing  
su rvey research .  However, i n  retrospect , we have acknowledged that we 
had a lso taken th is  job because we despe rate ly needed the money.  
Nei ther of us can recal l  a t ime i n  g rad uate school  when we were not 
worr ied about money.  Every year I scrambled to get a teach ing  ass istant­
sh ip  for the fo l lowing  year. And every spri ng ,  I worried about what k ind  of 
job or  jobs I could p iece together  fo r the summer .  The type of work d i d  not 
matter as much as the fact that I somehow managed to get a job-for 
without one ,  I cou ld  not pay rent ,  much less tu i t ion .  

I v iv id ly remember s itti ng  i n  a g raduate sem inar  one spri n g  
quarte r l i sten ing  t o  Professor X w h o  advised u s ,  i n  t h e  cou rse o f  h is 
d iscuss ion ,  that we shou ld a l l  be read ing  books f rom h is  read i ng  l ist 
d u ri ng  our  summer vacat ion ,  assum ing  of cou rse,  that we a l l  had the 
summer  off to do noth i ng  but read . I al ready knew what I wou ld  be do ing  
that summer-I had l i ned up a paralegal job with a law f i rm i n  San 
F rancisco.  And ,  I knew that I wou ld  be work ing 40-50 hours a week at  the  
law f i rm ,  j ust as  I had the  previous summer .  Nevertheless , I u nwitt i ng ly 
took h i s  suggest ion to heart .  

When I came home at n ight from my job i n  the summer ,  I was too 
t i red to read , too t i red to th i nk, too t i red to do much of anyth ing  but f lop 
down i n  f ront of  the televis ion .  But what made th is  summer d ifferent is  that 
every t ime I sat down i n  front of the TV, I fe lt  gu i lty about not do ing  my 
academic work. I tr ied to rat ional ize my behavior-I was too busy, I was 
worki ng  fu l l -t ime ,  I j ust d idn 't have the t ime-but I kept hear i ng  P rofessor 
X's voice i n  the back of my head . Fu rthermore ,  I knew that some of my 
g raduate student col leagues who did not have to work were i n  read i n g  
g roups over t h e  summer.  A s  a consequence,  i n  addit ion t o  the g u i lt I 
expe rienced , I felt angry and resentfu l  that they had the lUxury of spend ing  
the i r  summers i n  th is  way and  I d id  not. 

The fo l lowi ng fal l ,  I met again with P rofessor X .  He joki n g ly 
ch ided me for not do ing my summer read i ng .  I exp la i ned that I had wo rked 
fu l l - t i me d u ri ng  the summer.  "Why d id  you work fu l l -t ime?"  he asked , 
s i ncere ly puzzled by th is  seeming ly anomalous behavior .  Somewhat 
defens ively,  I expla i ned that I needed to work to make money for tu it io n .  
An  e mbarrassed s i lence fo l lowed . He eventual ly changed t h e  subject 
and the issue was d ropped . But at the t ime ,  I too felt embarrassed ,  partly 
because h is  quest ion made me feel "d iffe rent" because I hadto work and 
part ly because h is  assumpt ions about my backg round rendered my 
expe rience as a wh ite worki ng-c lass woman invisible. Although I had 
beg un to art icu late the reasons fo r my fee l i ngs of marg i na l ity and 
a l ienat ion as a wo rki ng-c lass woman i n  the academy, expe riences such 
as th is  fo rced me to real ize why it was so d iff icu lt to do so.  When my 
expe riences we re brought to l i ght ,  they were t reated not on ly as if they 
were inv is ib le ,  but as if they were someth ing  taboo , someth i ng  to be 
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s i lenced . 
The M id d l e  Years-Endurance Labor 

In sp ite of o u r fee l i ngs  of d iscomfort and a l ienat ion ,  we cont in ued 
to p lod through the g raduate p rogram. We self-consc ious ly chose the 
word "p lod" not only to captu re our fee l i ng-it felt l i ke we we re p lodd i ng­
but because ne i ther  of us was ever labeled a "star" g raduate student ,  
mean ing  a student who rece ived tang ib le  awards such as un ive rs ity 
fe l lowsh ips or in tang ib le  ones such as attent ion of facu lty members .  
G lo ria termed ou r  abi l ity to  pers ist despite the odds-five out  of every ten 
entering g raduate students d rop out-"end u rance labor. , ,24 By th is ,  she 
meant the re lent less d rive to persist ,  i n  sp ite of  adve rs ity, and many t imes,  
because of  adversity. 

Endurance labor contrasts with P ie rre Bourd ieu 's  concept of 
cu ltu ral capital .25 Cu l tu ra l  capital is  avai lab le to and t ransm itted by those 
who have control over l i ngu ist ic and cu ltu ra l  competence in society; in 
other  words ,  the upper c lasses . By contrast , endurance labor ar ises from 
those who have l itt l e  contro l  over these reg imes of powe r, but who c reate , 
nevertheless,  an i nne r  and co l lective strength to strugg le  against the very 
structu res that d isempowe r them.  Thus ,  end u rance labor does not 
reprod uce i nequa l ity, but pushes against these conf igu rat ions of power. 

Jennifer. 
I n  add it ion to its cog n it ive d imens ion ,  end u rance capital also 

conta ins an emotiona l  and more personal d imens ion , that is, the "fanta­
s ies we have about ou rselves to he lp keep us go i n g . , ,26 My fantasies 
revo lved around the promise an academic job he ld-academic f reedom,  
autonomy and the joys of teach i ng .  I loved teach i ng .  I strong ly identif ied 
with the students of color and wh ite students whose backg rounds we re 
s im i lar to my own .  I n  ret rospect, I rea l ize that I gave them the encourage­
ment and n u rtu rance that I d id not receive as a g raduate student .  In turn , 
the i r  enth usiasm and success n u rtured me.  I n  add it ion to the appeal 
teach ing  he ld ,  my expe riences i n  the work world pushed me back i nto the 
academy. Having worked for many years i n  bori ng ,  dead-end ,  8-5 jobs,  
I was wel l  aware of the l im ited autonomy, low pay,  and lack of social 
mean ing  i nherent in such pos i t ions .  Obtai n i ng  a P h . D .  rep resented the 
means of escapi ng  such jobs.  

Such a d ream is hard ly  a midd le-c lass fantasy. M idd le-class 
ch i l d ren expect to gain p rest ige ,  status ,  and social  mean ing  f rom the i r  
jobs/careers ,  whereas worki ng-c lass people often do not. 27 Fantasies 
about escap ing the d rudgery of work are the stuff worki ng-c lass d reams 
are made of. Howeve r, I d id not carry these d reams without ambivalence.  
Becoming upward ly  mobi le  meant ente ri ng  one wor ld and leav ing  an­
othe r  beh i nd .  For  me ,  such a departu re someti mes felt l i ke betrayal .  By 
obtai n i ng  a Ph . D . ,  I not on ly  su rpassed the class backg round  of my 
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parents , but jo ined the ran ks of those who mocked and rejected my c lass 
ori g i ns .28 Not surpris ing ly ,  as soc io log ists R ichard Sennett and Jonathon 
Cobb observe , work ing-c lass men who ente r midd le-class p rofess ions 
never fee l  a part of  the wor ld  they have ente red . I nstead they expe r ience 
a p rofound sense of marg i nal ity. 29 

Despite my personal  fee l i ngs of marg i nal ity and ambiva lence , I 
pers isted . Year after year I app l ied for un ivers ity fel lowsh ips .  And , year 
after  year, I was nominated ,  but d id not actual ly rece ive one. I was 
typ ica l ly an "a lte rnate , "  a des ignat ion which matched my own sense of 
be ing  a lte rnate , being d iffe rent ,  the student at the end of the l i ne  who d id  
no t  make the  f i rst cu t .  By the  t ime  I actua l ly  received a fel lowsh ip-qu ite 
late in my g raduate career-I had learned to shou lder d isappo i ntment 
and reject ion by sustai n i ng  myself  with my own personal d reams and a 
strong sense of anger .  I had come to understand how such dec is ions 
were made.  Our  g raduate prog ram,  l i ke the other  educat ional  i nst i tut ions ,  
though  based on  the ideo logy of  meritocracy, . was by no means 
me ritocrat ic .30 The g raduate students who were awarded fe l lowsh ips 
were typ ical ly those f ro m  the upper-midd le  c lass who attended Ivy 
Leag ue schoo ls .  Fe l lowsh ip  decis ions ,  l i ke most department dec is ions ,  
were based on pol i t ics,  not  on  personal  mer i t .  When my d reams fa i led to 
susta in  me,  my anger suppo rted me.  As B lack  femin ist poet Audre Lorde 
has written ,  "a we l l -stocked arsenal  of anger can be a usefu l  tool aga inst 
the personal and inst i tut iona l  forces which brought it i nto bei n g . , ,3 1  

M y  we l l -stocked arsena l  o f  a n g e r  a n d  m y  d reams cont i nued to 
susta in  me as I s lowly began to ga in  recogn it ion for my academic work. 
I received an award fo r outstand ing  teach ing  as a teach ing assistant the 
same year that I was awarded the G e rtrude Jagger p rize from the 
department of socio logy for a paper I had written for my qua l ify i n g  exams.  
And f i na l ly ,  after many years of  be ing "a l te rnate , "  I received a Regents 
U n iversity Fe l lowsh ip .  Though ve ry late in coming ,  these awards and 
honors he lped to keep me go ing  th rough the s low and labor ious m idd le  
years o f  Berke ley's g raduate p rogram . 

Gloria: 

The Berke ley Socio logy Department is cons idered one of the 
more progress ive departments i n  the country. What is not  asked amidst 
th is  "fo l k  understand i ng "  of i ts p lace i n  the b roader  scheme of th ings i s  
prog ressive by  whose def i n i t ion?  Scholars o f  co lo r  have long ca l led  i nto 
question the Left's def i n i t ion of p rogressive, especia l ly in the l i g ht of the 
Left 's pers istent neg lect of rac ism.32 G iven our  "astute i ns ights " as 
soc io log ists i nto the sources and ram if icat ions of strat i f icat ion i n  society, 
is it p rog ressive to cava l ie rly endorse a "s i nk  or  swim"  pol icy for g raduate 
student retent ion?  Is it p rog ressive to have zero women of co lo r  on the 
facu lty?33 

I am rem inded of the t ime when a g roup of us ,  as Chicanas , got 
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together and decided to meet with the Cha i r  about aff i rmative act ion 
with i n  the department, especia l ly as it pertained to Ch icanos and Ch icanas . 
We were inadvertent ly scolded and accused of "ghetto iz i ng "  ou rse lves i n  
re lat ion to  our  areas and  fo r  worki ng  with the  same facu lty year after year. 
Of cou rse,  our explanat ions about why we inevitably ended up  worki ng 
wi th  the same handfu l of  facu lty went  un heard .  In  fact, s i nce Ch icanos 
and Ch icanas were f i rst admitted i nto the department in the late 1 960s, 
the s ignatures of the same fou r  o r  f ive facu l ty members cont i nued to 
appear on the cover pages of our respective d issertat ions .  I s  it p rogres­
s ive, then , to accuse students of color of ghettoizat ion when the compo­
s it ion of our facu lty ( in ethn ic ,  gender ,  and pol i t ical te rms) is  l im ited in its 
ab i l ity to meet d iffe rent needs? 

Such exper iences taught me that there we re assu mptions about 
who I was that I had no contro l  ove r. I t  became most obvious in re lat ion 
to exchanges about fe l lowsh ips .  As a rec ip ient of a Danforth Fe l lowsh ip ,  
I qu ickly learned not  to  share such i nformat ion when queried and to  avo id 
d iscussions about fe l l owsh ips ,  detect ing  f rom my i nteract ions with my 
peers that at least two ass umpt ions about my status prevai led : I was in 
g raduate school s i mply because I was a "m i nority" woman-"an aff i rma­
t ive act ion case"-and the monies provided were suff ic ient that I did not 
have to f ind add it ional  work. On both accou nts they were wrong .  As a 
rec ip ient of aff i rmat ive act ion pol ic ies and prog rams i n  h igher  ed ucat ion , 
I have benefitted f rom the space such pol ic ies have made ava i lab le for 
i nd iv iduals l i ke myself .  Yet, l i ke the fe l low members of my department ,  I 
met a l l  the standard c riter ia requ i red for ad miss ion and g raduat ion .  
Contrary to  the  d isdai n fo r aff i rmative act ion espoused by  authors such 
as She lby Stee le34 R ichard Rod r ig uez35 , a s late of other  neo-conserva­
t ives who su rfaced d u ri ng  the 1 980s, I recogn ize the i mportance and the 
d i fference such prog rams made in my ab i l ity to advance th rough h igher  
educat ion .  

The i r  i nte rvention ,  v ia the f inancia l ,  academic ,  and soc ia l  sup­
port,  had aided my retent ion on the scholarsh ip  path .  By perfo rming  we l l  
academica l ly ,  I was rewarded with fe l lowsh ips .  I n  sp ite o f  the  assistance, 
l i ke Jenn ifer ,  I cannot recal l  a t ime when I d id not s imu ltaneous ly work at 
least one job ,  and depend ing  on the extent of the st ipend ,  someti mes two 
o r t h ree part-t ime jobs to remai n se lf-suff ic ient .  I a lso worked as a strategy 
to f ind my niche with i n  the cu l tu re of the academy. Such a strategy worked 
in part ,  however, because one of the most imperative con nect ions to 
make in g raduate school is with facu lty. Deve lop ing mean ingfu l  re lat ion­
sh ips wi th  facu lty is cr i t ical fo r a successfu l  g raduate student expe r ience; 
it i s  they who wi l l  i nvest i n  you and look after you .  Although  I was 
i ntegrated i nto a research inst i tute and i nvolved with the governmental 
body for g raduate students , I was not centra l ly based i n  my department .  
I fe lt  d i scon nected and bu rnt out from t ry ing to connect .  I decided I needed 
to take a break and took one. I left g raduate school after  complet i ng  my 
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post-M .A.  cou rsework, but before taking  my qua l ifyi ng exams.  

U lt imate ly,  my end u rance labor p revai led .  I went home to the 
I m per ia l  Val ley,  not su re if I wou ld  return to g raduate schoo l .  In  d iscuss ing  
worki ng -c lass women's writ i ngs ,  Zandy suggests beg i nn i ng with the  
home-to th i nk  o f  it as  an " inner  geog raphy where the ache f i na l l y  q u its ,  
where there is  no sense of 'otherness, '  where there is ,  at last , a 
com m u n ity ." 36For a year, I re-energ ized with my fami ly and gave ser ious 
thought to leav ing g raduate schoo l .  In  go ing home,  I once agai n expe r i ­
enced the fee l i ng  of belong i ng .  I rea l ized that my mother's women f riends ,  
as my oid f r iends ,  and the ne ighbo rs I had g rown up w i th  wanted to know 
that I was successfu l  at my goals .  They wanted to be ab le to say to the i r  
ch i l d re n ,  "See, I want you to go to co l lege l i ke she d id . "  Go ing  back home 
he lped me put th ings i nto perspective agai n ,  and I decided to  retu rn to  the 
genera l  v ic in ity and ease my way back i nto g rad uate schoo l .  I n  do ing  so ,  
I was fortunate to meet and work for a Ch icana facu lty member at  another  
campus ,  whose uncondit ional  acceptance and conf idence i n  me sup ­
ported my i nterest to  return .  Thus ,  when  I retu rned to  the department ,  I 
d i d  so with a decidedly d i fferent frame of m ind ,  ref lective of a conscious­
ness Chela Sandoval has cal led the "d i ffe rent ia l  mode of consc ious­
ness ."  She suggests that such a mode requ i res "g race, f lexib i l ity and 
strength of identity," and 

. . .  requ i res a f lexib le  and mobi le  form of subjectiv ity in  
o rder  to funct ion , one capab le  of read ing  the cu rrent  
s i tuat ion of  power and of  se lf-conscious ly adopt ing  the 
i d e o l o g i ca l  f o r m  b e s t  s u i t e d  to  p u s h  a g a i n s t i t s  
conf igu rat ions . . .  a form o f  consc iousness we l l  known to 
oppressed peoples . 37 

U pon return i ng ,  I sought out facu lty members in my department 
who had demonstrated thei r i nte l lectual and personal  support of me i n  the 
past and whose exgert ise wou ld  comp l iment my research interest in a 
d i ssertat ion top ic .3 I p icked up  where I had left off . I a lso returned at a 
t ime when the decl i n i ng  nu mber of African Americans and the stas is  i n  
rep resentat ion o f  Ch icanos/Lat inos i n  g raduate and  profess iona l  educa­
t ion across the country g rew as an issue of concern among those 
i nte rested i n  i ncreas ing facu lty d ive rs ity at i nst i tut ions of h igher  ed uca­
t ion .39 My impression , i n  contrast to the early 1 980s,  was that because 
of o u r  dec l i n i ng  numbers there was a renewed i nte rest in  provid ing  
academic and monetary suppo rt to  retai n  g raduate students of  color .  My 
part ic ipat ion in  two summer  research programs des igned specif ical ly for 
Lat inos further cemented my commitment to the academic track.40 Late r, 
at the d issertat ion stage, I benefitted from a p roject des igned to p rovide 
support d u ri ng  the f inal stage of the d isse rtat ion . 4 1  Thus ,  the combination 

34 



Cuadraz and Pierce-Scholarship Girls to Scholarship Women 

of i nterested facu lty mentors ,  support programs,  and my own consc ious­
ness and resolut ion to accept the s i tuat ional  and pol it ical complexit ies 
that wou ld  def ine my l ife in the academy resu lted in a renewed commit­
ment to scholarsh ip .42 

Lifting As We C l i mb 

African American women developed the ph rase, " I i ft i ng  as we 
c l imb , " to describe the i r  pe rsona l  and co l lective expe riences i n  the c iv i l  
r ig hts movement .43 In the cou rse of the movement ,  these women not 
on ly l ifted themse lves up ,  they l i fted others with them as they c l imbed . We 
use th is phrase to descr ibe our f ina l  years in g rad uate schoo l .44 In the 
midd le years , "endurance labor" was crucia l  to our s u rvival i n  a host i le  
and unfr iend ly envi ronment .  But i n  the f ina l  years , as we began to work 
on our d isse rtat ions ,  we fou nd i t  necessary to work with others ,  and to l ift 
as we c l imbed . 

After a f ive-year interlude ,  we met aga in  i n  a g raduate seminar  
designed specif ica l ly to se rve the needs of  d issertat ion students.  I n  the 
i nterven ing  years , each of  us had developed confidence i n  ou r  voices as 
academics and in ou r  own research .  We were no longer  s i lent-we spoke 
up and , i n  be l l  hooks' ph rase , " ta lked back . , ,45 We no longer  cared what 
g raduate students o r  professors thought and we had come to val ue ou r  
pass ion and  commitment to  o u r  research .  

Though we had not seen one another  i n  years ,  we felt an 
immed iate connect ion .  Both of us had chosen a d issertat ion topic that 
was "close to home , "  someth i ng  that spoke to ou r  own expe r ience, 
someth ing that we felt pass ionate about. The seminar  fu rther cente red 
our  g rowi ng fr iendsh ip .  We fou nd one another 's work i nterest ing  and 
exc it i ng .  We supported one another  i nte l lectual ly and emotiona l ly .  A l ­
though we supported each other's ideas,  we we re always crit ical and 
hard-h itt i ng  i n  ou r  comments . In  Ad rienne Rich 's sense of  the phrase , we 
took each othe r  ser ious ly .46 

Gloria: 
I arrived at the seminar  with a very focused object ive-to get 

feedback on the d issertatio n .  I t  is  c rystal c lea r to me now that the constant 
confrontat ion with p riv i lege cont i nues to gal l  my bette r senses.  P riv i lege 
can be such an amorphous phenomenon ;  yet  privi lege is most often 
defi ned and recogn ized f rom the po int of view of the "other . " 

As an example of such p riv i lege I recount the fo l lowi ng sto ry : One 
sem inar  member  subm itted a rather lengthy chapte r on her  part icu lar  
top ic .  I took a cons iderab le amount of t ime to review the manuscr ipt and 
provide her  with a set of lengthy comments . I t  appeared to me that a 
crit ical gap i n  her  research was a cons ideration of the impact of the h i story 
and rac ia l  structu res i n  her  analys is .  Other  seminar  members made 
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s im i l a r  observat ions about her work. Wh i le  she acknowledged its i mpor­
tance , she neverthe less stated that she wou ld  not i nteg rate it i nto her  f ina l  
work .  At  the next semi nar,  she annou nced that she wou ld  not  be jo i n i ng  
the  g roup because she was under  a st rict dead l i ne  to  complete her  
d issertation .  Aside from fee l i ng  cheated o f  feed back she might  have 
p rovided fo r our  upcom ing work, I was angry at her  cava l ie r  d ism issal of 
race as we l l  as her  pos it ion of priv i lege that a l lowed her  to do so without 
any conseq uences or  any sense of accou ntab i l ity. I recal l  t h i nk ing ,  "What 
wou ld be the repercuss ions be if I were to ignore race? "  Not that I wou ld .  
B ut the po int sti l l  stands. The  natu re o f  ou r  existence-as ind iv idua ls who 
on  a da i ly bas is negot iate to su rvive the structu res we study-situates us 
i n  a vast ly d i fferent re lat ionsh ip  to the " isms . "  The issue of accountab i l ity 
for why and what we study def ines our  existence in the academy, but it 
remains a matter of choice for those f rom more p riv i leged backg rounds .  

Jennifer. 
L ike G lo ria ,  I was also acutely aware if the work ings of p riv i lege 

i n  th is  seminar. An inc ident wh ich I found part icu larly offens ive i nvolved 
an upper-m idd le  c lass wh ite woman's ethnograph ic account  of a wh ite 
worki ng-c lass commun ity. Her descript ions of the people she stud ied 
rem i nded me of those made by n i neteenth centu ry co lon izers about the 
"exot ic"  people they "d iscovered " i n  the New World . For her , wh ite 
worki ng-c lass women and men were strange ,  shocki ng ,  a lmost a l ien  
be ings .  She was g reat ly su rpr ised , for example ,  to f ind overt ly racist 
comments scattered th roug hout the i r d iscussions of otherwise posit ive 
i nteract ions with people of color .  She opined i n  c lass : " 1  j ust can't be l ieve 
anyone wou ld  say these th ings ( rac ia l  s l u rs) . I neve r knew anyone who 
said th ings  l i ke that. . . "  

From m y  standpoint ,  h e r  naive "su rp rise"  smacked o f  racism and 
c lass p riv i lege .  From the ensu ing  c lass d iscuss ion it became apparent 
that she had not read anyth ing  about the socio logy of wh ite rac ism47 or 
the h isto ry of race re lat ions i n  the Un ited States.  Studying th is  phenom­
enon wi thout  do ing backg round  read i ng  on prejud ice or  race re lat ions 
struck me as p resumptuous and arrogant. I t  was as if she ,  l i ke the early 
co lon izers ,  cons idered herself to be the one who d iscove red this " new" 
i ntel lectua l  terrai n .  In addit ion ,  her imp l ic i t  j udgement about the use of 
derogatory language-theysay rac ist th ings and Ido not-bel ied her own 
unexami ned pos it ion in the structu re of race re lat ions .  Though her  upper­
midd le  c lass , l i beral  upbri ng ing  had soc ia l i zed her to suppress " impol ite" 
rac ist remarks , it also encouraged her  to deve lop rac ia l ly  homogeneous 
fr iendsh ips and re lat ionsh ips .  Despite her espoused l i beral  ideology, her 
c losest c i rc le of fr iends were upper-m idd le  c lass people l i ke herself and 
her  own pol it ical energ ies went i nto a predominant ly wh ite midd le-class 
soc ia l  movement .  L ike many wh ite left ists , she did not, as g raduate 
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student Alexand ra Gou ld i ng  characte rizes such behavior ,  "walk the 
tal k . , ,48 

The student found us to be unsupport ive and "overly crit ical . "  
Rather than l isten ing  to o u r  comments , she made imp loring remarks: " I t  
seems l i ke you  don ' t  l i ke what I ' m  do ing .  I sn 't there anyth ing  you l i ke? . . .  
We l l ,  I told you befo re th is  i s  on ly  a d raft . "  She later compla i ned to the 
professor-but not to us-that she felt we had been too hard on her, and 
she eventual ly d ropped out of the seminar. Whi le it was true that we had 
been qu ite crit ical of her work, I more so than others ,  we had used that 
crit ical lens fo r a l l  the work we read that quarter.  

What is str i k ing about this inc ident is how much I had changed 
from my f i rst year i n  g rad uate school .  I no longer  accepted the scholarly 
norms of "objectivity" and detachment .  I subjected the work of students 
and facu lty to my standards .  Rac ism and c lass priv i lege were only part of 
the problem I saw with th is  part icu lar  student and her  work. What was 
even more d istu rb ing  to me was her  comp lete lack of personal commit­
ment to the i nte l lectual project. For her, it was s imply an i nte l lectual 
exerc ise,  a game to be pract iced on  an object i f ied and repe l lent Other .  
There was no personal  i nvestment o r  pass ion i n  her  study.  Moreover, 
because I was no longer  the lone worki ng-class voice in th is  upper-midd le 
c lass env i ronment ,  my cri t ic isms were no longer  met wi th embarrassed 
s i lence. I had found a l l ies among the g raduate students who supported 
rather than rejected my views. 

From this d isse rtat ion seminar, G lor ia and I and two othe r  
g rad uate students went on to  fo rm o u r  own i nformal d issertat ion g roup .  
As Mary Kelsey49 was fond of  po in t ing out ,  it was no acc ident that the fou r  
o f  u s  had come together-we a l l  came from some sort o f  pub l ic  school 
backg round .  We cont inued to meet i n  each other 's apartments, shared 
home-made mea ls ,  and took two to th ree hours a week reviewing each 
other's work. I t  was i n  th is  g roup that I found  true col leagues:  people who 
read my work seriously and cr i t ical ly ;  people who pushed me to do my 
very best. But ,  even more important ly, people who shared the same 
values that I d id about teach i ng ,  do ing  research ,  and being a soc io log ist .  
Here ,  I p ract iced my job ta lk ,  shared my anxiet ies about  the job market ,  
and f i na l ly f i n i shed my d isse rtat ion .  I t  was in th is  g roup that we l ifted as 
we c l imbed . 

Concl usion 

We began our  essay by describ i ng  o u r  experiences as "scholar­
sh ip  g i rl s . "  To conc lude we wou ld l i ke to descr ibe b rief ly where we are 
today as scholarsh ip  women and to out l i ne  the condi t ions of the un ive rsity 
sett i ng  that cont inue to i nf l uence ou r  l ives and our  strugg les in creat ing  
a more i nc lusive and accou ntable academy. 

Compared to many other  g radute students i n  our  respective 
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cohorts,  we have been among the fortunate few . I n  a t ime of ser ious f iscal 
cutbacks in col leges and un ive rsit ies ac ross the country ,  we were able to 
comp lete o u r  d i ssertat ions and to obta in  ten u re-track posit ions .  Jenn ifer 
recent ly accepted a job i n  Socio logy at a large pub l ic un iversity. After 
complet i ng  a post-doctoral fe l lowsh ip ,  G lo ria  accepted a pos it ion in 
American Stud ies at a pub l ic u n ivers ity. 

O u r  success is not meant to be read as a happy end i n g ,  howeve r. 
In these new posit ions,  we face many of the same p rob lems we experi­
enced as g raduate students . Although money is  no longer  a p rob lem and 
we have managed to acq u i re some "cu ltu ral capita l , "  we st i l l  f ind ou r­
se lves encou nteri ng i nstitutional ized rac ism,  c lass ism,  and sexism.  More­
over, because we are located i n  the few token pos i t ions c reated for 
"women and m inori t ies , "  the demands we face from students ,  co l leagues,  
ad m in i st rato rs , and our  commun it ies are t remendous .  As the "woman "  
and t h e  " m i no rity , " w e  are asked t ime a n d  t i m e  aga in t o  g ive lectu res and 
tal ks on  m u lt icu l tu ral issues,  to assume respons ib i l ity for m inority o r  
worki ng-c lass students, to  s i t  on every un ive rs i ty committee that req u i res 
a token wh ite woman or  person of colo r, to counsel  students about sexual 
harassment ,  to read papers on mu lt icu ltu ra l  issues, to make appear­
ances on local te levis ion and rad io ,  and to act as the b ridge fo r the gu i lt 
of ou r  supposed ly prog ressive co l leagues and students .  

These issues are sti l l  cons idered "our" respons ib l ity : wh ite men 
(and some wh ite women) rare ly receive such req uests , much less g rant 
them.  At the same t ime, we are expected to do o u r  researc h ,  to "pub l i sh  
o r  peris h , "  and to  meet ou r  teach ing  ob l igat ions .  The personal  and 
psycho log ical  costs of  doi ng a l l  th is  work are immense.  Because of our  
ideo log ical and pol it ical commitments , i t becomes d iff icu l t  to say " no"  to  
the ever- i ncreas ing  l ist o f  requests . When we say " no"  to o u r  students ,  we 
are no longer  considered part of the strugg le .  When we say "yes , "  ou r  
department cha i rs and  p rogram d i recto rs te l l  us that we  are do ing  too 
much service work, which in tu rn m ight h u rt ou r  chances for tenu re and 
promot io n .  

Despite t h e  confl ict ing messages w e  rece ive, w e  cont i nue  to 
speak out ,  "ta lk  back, " and most important ly, work col lect ively in ou r  
respective sett ings and  across them .  We have learned that we  must p ick 
our batt les more carefu l ly .  Strugg le  i nvolves a g reat deal  of t ime and 
emot iona l  energy-resources that have become i nc reas i ng ly  precious 
and scarce i n  our l ives as academics.  We must cont i n ua l ly  weigh two 
quest ions against one another: 1 )  What can we do now, knowing that if 
we do not do someth ing ,  noth ing  about the acade my w i l l  ever change? 
and 2) Can we retai n  and act upon our  commitments and remain in  
academic sett ings? 

The answers to these quest ions are neve r easy, but the rewards 
do come.  At one level are the i nstitut iona l ized rewards-those rewards 
that s ign ify recogn it ion by leg i t im ized , val idated bodies-most often 
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represented i n  the mainstream of the academy by g rants,  teach ing  
awards ,  and so forth .  And then there are the rewards that nurture ou r  
sou ls and  the  mean ing  o f  ou r  p lace i n  t he  academy. They cons ist o f  the 
p i les of notes and cards f rom students , express ing  thanks and g rat itude 
for the d iffe rence we made i n  the i r  thoughts ,  their perspect ives, and the i r  
ed ucat ions.  They come i n  t he  form o f  statements such  as , "Your  c lass 
changed my l ife . "  Moreover, they come in  the form of updates from ou r  
students , i nform ing  us o f  the i r  latest accompl ish ments , lett i ng  us know 
how they are now maki ng a d iffe rence for others .  O r, they come via 
coverage i n  the newspaper,  as the i r  leadersh ip  and work l ives unfo ld .  

Regard less of  where we go as we pursue our  l ives as academ ics,  
we recogn ize the structu ral constra ints ,  the compet ing demands, and the 
press ing  needs that wi l l  cont i nue to come to our attent ion because of who 
we are .  As women from worki ng-c lass backg rounds ,  but d iffe rent eth n ic  
backg rounds ,  we have learned to embrace our  d iffe rences , recogn ize our  
s im i larit ies ,  and  g rapple with ou r  complexit ies .  We recogn ize that un less 
we come together fo r the pu rpose of add ress ing  and act ing  upon broader  
issues,  we w i l l  not cha l lenge the rep roduct ion of  i nequa l ity. Ou r  ab i l ity to 
co l laborate defies the rac ism and c lass ism i nstitut iona l ized in the Ameri ­
can educat ional  system .  Th is  process is never an easy one ,  yet  we 
cont inue to take one another  ser ious ly and to move fo rward the process 
of institut ional  change.  
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