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ABSTRACT

Much of the research reviewed suggests that there is
some relationship between a woman's mother's employment nis-
tory,. a woman's sex role orientation, and a woman's commit-
ment to a career. In this study, the sex role orientation,
career commitment, and career decision making of college wo-
men were examined in relation to lengtn of maternal employ-
ment history. 1t was found that tue longer a mother worked
during the daughter's lifetime, the greater was tne daugnter's
own desire to work. The length of maternal employment his-
tory was not found to significantly influence tne daugnter's
sex role orientation or career decision making process. It
was also found that the more feminine a woman's sex role or-
ientation, the less she desired to work. Also, tne more fem-
inine a woman saw herself, the less she tended to rely on the
planning style, the most effective style of decision making,
and the more she tended to rely on the intuitive style, whicn
is more effective than the dependent style of decision making,
but less effective than the planning style. Tne more feminine
a woman saw her role, the less advanced she was in ner decision
making about an occupation. Sex role orientation was not found
to significantly influence the dependent style of decision mak-
ing or the decision making tasks of checice of college or majcr.
These findings support the conclusions tnat tne concepts of work
and decision making about sucn work, are not typically part'of
a feminine sex role orientation. Une factor wnicn seems to in-

fluence whether a woman includes work in ner life plans is the

extent of her mother's employment.



INTRODUCTIUN

With the increasing proportion of American women partici-~
pating in the labor force, it is hard to ignore the area of
women's career development. One of the major concerns within
this area is whetner the existing theories of career develop-
ment are adequate for an understanding of the work patterns of
women. Numerous differences have been pointed out between the
career patterns of men and women, in relation to vocational
interests, field and level of occupational choice, vocational
aspirations, and the extent of work in life plans.

One important difference is the degree of cnoice tnat ex-
ists for men and women in choosing a career. Traditionally it
has been assumed that the man was to be the breadwinner, while
the woman assumed the role of ncmemaker. Choice for most of
the adult male population involved deciding on a particular
occunation. Choice for a woman was not just a matter of decid-
ing on a particular occupation. First of all she must decide
whetner or not to work. If a woman did opt fcr a career, she
did so at the expense of her homemaker rcle, according to the
traditional view. This conflict was evident in an early stuay
by Matthews and Tiedeman (1964), leading tne autnors tc con-
clude that tnere were two distinct orientations, trhat of hcame-
making and that of career.

The fact that so many married women, octn witn and witn-
out cnildren, are participating in employment outside tne hoﬁe,
is a good indicator that a woman's cncice now is not as re-

stricted as it once was. However, several recent studies have
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shown tnat many women still experience some degree of conflict
when tney try to combine the dual roles of homemaker and career
woman. (Farmer & Bohn, 1970; Tomlinson-keasey, 1974). Part of
this conflict is apparently due to the attitude still held by
society that the primary responsibility of a woman is the home
and family role, and that a career is only secondary. Many
women feel tne pressure of trying to keep their job from inter-
fering witn their 'primary' responsibilities of nusband and
children, and may end up feeling guilty if things go wrong or
may not become as involved in their career as they would like.

what is it that causes some women to be more committed to
their careers than others? Une important factor seems to be
a woman's perception of her own sex role. If a woman sees hLer
primary role as homemaker she is less likely to engage in a
career. If she sees her role as more flexible, sne is more
inclined to involve herself in additional activites, cne of
these being a career. The relationsnip between a woman's sex
role perception and a career has beenr the subject of several
recent studies. (Almquist & Angrist, 1970; Almquist & An-
grist, 1971; Putnam & Hansen, 1972). This researcn indicates
that a woman naving a less stereotyped, brcader conception of
her sex role is more likely to be committed to a career.

Lf primary importance in determining now a woman per-
ceives her own sex role is exposure to various role models.
Traditionally, females have been exposed to the stereotyrpic
female model of homemaker and to relatively few alterratives.
If a woman is to acquire a broader conception of ner cwn sex

role, it is essential that she is exposed to women participat-
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ing in activities outside the home and family role. Une hy-

pothesis about the women who do become committed to a career
is that they have been exposed to additional alternative ex-
periences which lead to a less restricted perception of their
sex roles. These women do not reject tine traditionally female
responsibilities of home and family, but consicder work as an
additional possibility for self fulfillment. (Almquist & An-
grist, 1970).

Various possibilities exist for potential role models.
However, one of the most logical is a woman's own motner. In
most situations sne is the female who is most prevaleat during
tie woman's formative years and through adolescence. A work-
ing mother should provide a particularly good model of a wo-
man who has combined both the homemaking and career roles. A
woman who experiences her own mother in both of these roles
should have a broader conception of the female rcle tharn the
daughters of mothers who never worked outside the home, and a
aore rflexible perception of what her own sex role can be.

The purpose of this investigation is to examine the re-
lationship between the sex role crientation of college women
and their mothers' employment history. The relationship pe-
tween sex role prientation,the college woman's maturity in
deciding on a career, and ner level of interest in becoming
involved in a career will also be investigated. It is ex-
pected that the greater the degree of exposure to the working
mother role model, the greater the tendency for the daughter

to have a more nontraditional sex role orientaticn. It is
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also expected that the more non-traditional the sex role orien-
tation, the more involvement there will be with a career.

The investigation of tnese relationships is an attempt to
understand some of tne factors which interact in the career de-
velopment of women. It is hoped that an understanding of these
factors will contribute to a more adequate vocational taeory for
women.

Une implication if such relationships exist is that a wo-
man who has teen exposed to various female roles may feel freer
to pursue options more in keeping with ner own interests than
with societal expectations. The awareness of more optioans could
eliminate some of the conflict experienced by women who have
chosen a non-traditional role, and may act as a preventive meas-
ure, possibly reducing the need for counseling to help resolve
the conflict.

Another implication is the impcrtance of recognizing alter-
natives in the counseling process. If a woman has not been pro-
vided with flexible role models and is experiencing conflict as
a result, it is the counselor's responsibility to encourage and
provide exposure to various role models sc that the woman per-
ceives more options from which to choose.

The research indicates that existing theories of career de-
velopment may be adequate for men but not for women. It is es-
sential that the nature of women's career development be inves-
tigated if more adequate theories for women are to be fcrmulat-
ed. This study is an attempt to investigate the nature of wo-
men's career develcpment through the assessment of tne relation-
ships between tihe career commitment, career decision making, sex

role orientation, and maternal emplcyment nistory of college womea.



REVIEW OF THE LITERATURE
I. (Career bevelopment of women

There is much evidence which suggests that tke career
development of women is basically different from thne career
development of men. 2Zytowski (1969) describes various dif-
ferences in the work life of men and women, in their patterns
of vocational participation, in the determinants of these pat-
terns, and the developmental stages which are unique to women.
Levitt (1971) also suggests that the vocational life stages,
recognized by Super's vocational development theory, are not
the same for men and women. A woman's vocational life stages
reflect differences in her degree of commitment to work and
family at different times in her life. These stages may also
vary from woman to woman.

Other studies have pointed to personality differences as
they affect the career development of men and women. Rose
and Elton (1971), using the Umnibus Personality Inveatory,
found that not only are the personality patterans of men and
women different, tut that they are differentially different
between occupational categories., These findings led to their
conclusion that separate vocational theories are needed for
men and women, at least for those theories based on personal-
ity development. In a study using the Vocational Preference
Inventory (Holland, 1965) and the California Psycéiclogical
Inventory (Gough, 1957), walsh and Barrow (1971) founa tnat
females tend to be more industrious, conscientious, planful,
dependable, helpful, appreciative, feminine, cautious, sc-

ciable, and enthusiastic. Thé implications of this descrip-



tion are that females tend to be more concerned with status
and prestige than males., Ace, Graen, and Dawis (1972) found
that women tended to be more 'people-oriented' and less 'work-
oriented' than men.

Both OUsipow and Gold (1963) and Watley (1971) found that
women experienced an internal struggle centered around their
feminine role in relation to their career plans. The concept
of career saliency has been shown to be an important differ-
ence between the career development of men and women, with
men exhibiting significantly greater career salience than wo-
men. (Greenhaus, 1971; Masih, 1967). This difference in ca-
reer sSaliency between men and women appears to be highly re-
lated to society's traditional beliefs about the roles of men
and women., Matthews and Tiedeman (1964) found that the actual
life style of a young wocman was definitely related to ner atti-
tudes about career and marriage. The results of a study by
Kriger (1972) indicate that while occupational cnoice for a
man inwvolves choosing a specific cccupation, the main voca-
tional choice for a woman is the choice between working and ncs
working. Hawley (1971, 1972) found tha* wcmen, TC a greater
degree than men, take into consideration potential mates and
the effect work will have on their marriage in the process cf
career selection. ZEmpey (1958) found that nhigh school girls
and college women planned for a career in terms of finding
some traditional female occupation which would provide them
with a career if such became a necessity. In this study, a

career was shown to be a second choice to marriage.



II. Career Commitment

Several attempts have been made to investigate career
commitment in women. One of the problems, as Safilios-Roth-
schild (1971) points out,-is that the conception of work com-
mitment is different from study to study. Some of the cri-
teria which have been used for measurement are a woman's
attitude toward work, the length or continuity of her employ-
ment, her intentions to work at different stages of the fam-
ily cycle, and her intentions to work under different finan-
cial conditions.

Eyde (1962) measured work motivation in two groups of
college women in terms of desire to work under specific con-
ditions. Results indicated the lowest desire to work occurr-
ed when a woman had young children and a husband who was able
to support her. High work motivation appears to exist wheh
children are young and the husband's salary is inadegquate,
and when children are of high school or college age.

Schissel (1968) defines a career oriented woman as cne
who has spent a minimum of five consecutive years in her work,
immediately returning to work after marriage, sickness, or
pregnancy had intervened.

Richardson (1974) measured fourteen possible related var-
iables in an attempt to clarify the meaning of the term ca-
reer orientation. She concluded that career-criented women
were highly career motivated and perceived the career role as
primary in their life. Work-oriented women had well defined
occupational aspirations, but also placed a nigh value on the

marriage and family role.
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Cliver (1974) found an interactiun bvetween achievement
and affiliation motivation in career oriented and homemaking
oriented women, with the tendency for those with hign need
for achievement and low need for affiliation to be career
oriented, and for those with high need for affiliation and
low need for achievement to be nomemaker oriented.

Angrist (1972a), in a study of college women, assumed
that career commitment is tied to a woman's intense desire to
prepare for and work in one's chosen occupation. der findings
confirmed that tne conceptual distinction between career sa-
lient women and homemaker oriented women is a valid ore.

Almquist and Angrist (1970) measured career salience, or
tne extent to which a woman actually plans to participate in
the labor force. Results indicated tnat career salient women
expect to work even when they have scnoolage children, and

even if the husband's salary is adequate.

Assessment

Richarason (1974) used a questionnaire to measure four-
teen variables possibly related to career orientation. These
variables are extent of work in life plans, role values, de-
sire to work, educational aspiration, field of occupational
choice, level of occupational cnoice, occupationali informa-
tion, satisfaction with information possessea, occupational
planning, afhd work values. Seven of the fourteen variables
are continuous, with scores representing points on a continu-
um, and the test-retest reliability coefficients (av r= .81)

are satisfactory..The other seven variables yield discrete
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scores, with stability quotients for tnese variables (av quo-
tient = .87) satisfactory. The pattern of relationships among
the variables, determined by Pearson product-moment correla-
tion, one-way analysis of variance, and chi square analysis,
formed two major clusters. The first cluster included ex-
tent of work in life plans, importance of career and marriage,
marriage value, career value, desire to work, occupational
field, level of occupational chnoice, educational aspiration,
and certainty of graduate school plans. The second cluster
included: occupational information, satisfaction with informa-
tion possessed, occupational planning, certainty of occupa-
tional choice, and certainty of graduate school major.

To measure career orientation, uUliver (1974) used a check-
list containing the following options for lifestyles related
to career and marriage:

1. I intend to be a career woman; I would
not consider giving up a career for mar-
riage.

2. I may get married eventually, especially
if 1 don't have to give up my profession-
al career.

3. I plan to have a career, but I also plan
to marry and have children while working

in my chosen field.

4. 1 am completely undecided about whether I
want a career or marriage or both.

5. 1 plan to prepare myself for a career and
will probably work in my chosen field af-
ter 1 am married. IHowever, 1 expect to
interrupt my career when children arrive
although I may return to my career after
they are grown or at least in scnool.

6. I expect to get married and do not plan on
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working in a career at all; but I hope
to be qualified, througnh my studies, for
a job in case my marriage plans don't
work out.

7. I definitely do not expect to work in

any professional job {(one that requires

college training) after my college stu-

dies are completed.
Subjects choosing options 1, 2, or 3 were placed in the ca-
reer oriented category, while those choosing options 5, 6, or
7 were placed in the homemaking category, and tnose checking
option 4 not included in the analysis.

Almquist and Angrist (1970) used three questions to form
an index of career salience, witn various choices related to
motivation to work under specific family conditicns, adult
role aspirations, and preferrea adult role alternative. The
first question asked whether a woman would want to work under

each of the following conditions:

1., one child of school age, husband's salary
adequate

2. two or more children of school age, hus-
band's salary adequate.

Responses of "probably would" 2zd 'definitely would" were ta-
ken as hign work orientaticon. The second question asks waat
a woman would like to be fifteen years frcm now, with respon-
ses of:

3. an unmarried career woman

4, a married career woman without cnildren

5. a married career woman with children

6. other: what?
considered to reflect career orientation. The last question

asks a woman what she would want to do assuming that she is
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trained for the occupation of ner c.aoice, that she will marry
and have children, and that her nusband will earn enough so
that she will never have to work unless she has to. Respon-
ses of "work part time" or "work full time" were considered
career oriented responses.

Angrist (1972a) developed the Life Style Index to mea-
sure career salience in college women. Angrist initially
tested specific hypotheses contrasting the career salient
and the noncareer salient woman in five areas: educational
values and aspirations, occupational aspirations, work values,
work motivation, and familial aspirations. The eleven rela-
tionships which emerged as consistently related to a career
salient life style as reflected in the total score provided
the basis for the eleven items in the life Style lndex. Scores
may range from 1 to 11 with higher scores indicating a greater
degree of career salience. Angrist reports that the internal
consistency and reliability for the sample studied suggests
both the construct validity and utility of the Life Style Ind-
ex as a measure of college women's interests in pursuing ca-
reers.

Eyde (1962) developed tne Desire tu Work Scale as a cri=-
terion measure in her study of work values. The scale measures
motivation to work under various conditions reflecting combin-
ations of variables whicua have teen found to be clcsely relat-
ed to women's work patterns. These variables are marital sta-
tus, presence and age of children, number of children, and ad-
equacy of husband's salary. wsach of the 17 conditions were

initially rated to determine criterion weights, since some cof
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the conditions reveal stronger desire to work than others.

A subject's rating on a S5-point scale is multiplied by the
appropriate criterion weight and the products added together
to form the Desire to Work Scale. High scores indicate a
high desire to work.

Because of societal pressure for a woman to maintain
the homemaker role, the choice to work outside the home is
indicative of high commitment to a career, particularly when
there is an absence of financial pressure and when children
are young. A married woman's work involvement when she does
not desperately need the money and/or when the children are
young constitutes a socially deviant choice and activity. As
such, this is considered to represent a strong work involve-
ment. (Safilios-Rothscnild, 1971). An equally, if not more
socially deviant choice for a woman, is to remain single to
pursue a career. This choice should indicate as strong or
stronger work involvement.

The decision to use Eyde's (1962) Desire to Work Scale
as a measure of career commitment in college women, is based
on this rationale. The Desire to Work Scale is the most comp-
rehensive of the instruments reviewed in terms of identifying
specific conditions relating to marital status, family size,
and income, and therefore should provide tre best measure of

a woman's commitment to a career under these conditions.

II1I. Career Decision Making
In a study of high school seniors and college women, Zm-

pey (1958) found that mcst of the females studied had made
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specific occupational plans, and that the high school girls
were significantly further advanced in their planning than

high school boys. However, results of a study by Putnam and
Hansen (1972) indicate that young women tend to be somewhat
vocationally immature in comparison with their male classmates.

Astin (1971) studied the caTeer development of women dur-
ing the five years after high school graduation. KResults in-
dicated that the single best predictor was the 3.A. degree,
with those women having a degree more likely to pursue careers
in the natural sciences/ social service/ social sciences and
teaching. Lack of a degree tended to predict more often
choices of office work and housewife, Other factors which
emerged as orientations to career outcomes were a marital sta-
tus or home commitment dimension, a:n early career commitment
dimension, and a masculinity-femininity dimension.

Harmon (1970) found that women who become cummitted to a
career do not have different plans at age 13 tnan tanose who do
not become committed tc a career. women wno become committed
to a career as well as those who did not, reported that they
were less inclined towards work at age 13 than at tine present
time.

In another study Angrist (1972b) investigated tine devel-
opment cf career aspirations during a woman's college years.
Results indicated that 13% of those interviewed planned con-
sistently over the college years to pursue a career in addition
to marriage and family, and 33% consistently planned to pursue

primarily family roles. CUf the remaining 4S» wno cnanged
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their plans during tne college years, the largest change cat-
egory, representing 22%, consisted of those who began college
without any career orientation, but who developed career in-

terests by their sophomore, junior, or senior years.

Assessment

To measure the career development of high school seniors
amd college women, Empey (1958) used a series of questions re-
garding occupational preferences. Dased on their responses
to these questions, subjects were placed in one of tnree stages
of occupational choice--sxploratory, considering more thaa one
occupational field; Crystallized, considering only one occu-
pational field; and Specified, considering one specific occu-
pation within an occupational field.

The Crites (1965) Vocational Development lnventory con-
sists of an attitude scale, and a competence test. The atti-
tude scale, wnich focuses on dispositional response tendencies,
consists of the following concepts: involvement in the choice
process, orientation toward work, independence in decision mak-
ing, preference for vocational choice factors, and conceptions
of the choice process. The ccmpetence test focuses on cuompre-
hension and problem solving abilities and includes the follow-
ing areas: problems.in vocational choice, planning, occupa-
tional information, knowledge of vocational self, and guval se-
lection.

The Assessment of Career Decision Making (AUDM) devel-
oped by Harren(1976a) measures an individual's style of de-

cision making and stage of development in tne tasks uf choos-
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ing a cullege, major, and occupation. Scale 1 measures the
degree of pr.gress in adjusting to college according to the
three stages of the Action Phase: Induction, Reformation,

and Integration. Scalell measures the degree of progress

in choosing a major according to the four stages of the Plann-
ing Phase; Exploration, Crystallization, Choice, and Clari-
fication. Scale 111 measures the degree of progress in mak-
ing a decision about an occupation according to the same sta-
ges in Scale II: Exploration, Crystallization, Choice, and
Clarification.

The ACDM has recently been used in a study investigating
the influence of sex roles and cognitive styles on the career
decision making of college men and women. (Harren, 1976b).
Assuming that a woman's attitude about her own sex role will
influence her decision about a career, it is likely that these
different attitudes will be reflected in the woman's stage of
career development. The ACDM is comprehensive in that it pro-
vides measures of the stages of decisicn making with respect
to three tasks, decision about college, major, and occupation,
as well as the overall style of decision making. The use of
the ACDM in this study should provide an effective means of
measuring college women's career development as a basis for

determining its relation to sex role orientation.

Iv. Sex Role Orientation
Role differentiation is apparently a gradual process,
which begins in the second year of 1ife and tecomes fairly

well established by tae age of three. Most preschnol children
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are probably aware that the world is divided into two groups
of people, and that different behaviors are expected of each
group. (Brown, 1958). Hartley (1964) points out that con-
centrated exposure to women's traditional activities and pos-
itive reinforcement given to a female child for imitating
those activities are responsible for the solidity of this
traditional definition of the female role.

Parsons et al.(1976) point out that given a thorough social-
ization experience, a woman may never consider roles other
than the traditional one of wife and mother. Socializing
agents may not present alternative attitudinal-behavioral mod-
els or require a child to question the validity of the role
she is exposed to. A woman may internalize an ideology as
fact rather than opinion, and any restrictions this ideology
places on her self development may be seen as normal and ir-
refutable. According to Angrist (1969) the learning of adult
sex roles is seen primarily as occupation directed for males
and family directed for females. Girls learn to bpe feminine
with beliefs and expectations about suitable btehaviors dwell-
ing primarily on the d:mestic realm of adult wcmen's roles.

Investigating role concepts in the career orientation of
college women, Ricnardson (1975) found support fur the hy-
pothesis that women who perceive themselves as similar t: their
picture of a homemaker would not be career oriented. <he hy-
pothesis that a high degree of similarity between self and ca-
reer role concepts would be associated witn a high level of

career orientation was nct supported. une reason for this
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lack of relaticnship might be that the development of an in-
tegrated personality incorporating career role aspirations
consistent with self and role concepts is not yet complete
by a woman's senior year in college.

Broverman, Vogel, Eroverman, Clarkson, and Rosenkrantz
(1972) assessed ind ividual perceptions of 'typical' masculine
and feminine behavior in an attempt to determine the defini-
tions of sex roles. Items typically viewed as masculine re-
flected a 'competency' cluster and included such attributes
as being independent, objective, active, competitive, logical,
skilled in business, worldly, adventursus, able to make de-
cisions easily, self-confident, always acting as a leader,
and ambitious. Wwomen on the octher hand were viewed as being
dependent, subjective, passive, noncompetitive, and illogical.
Evidence from this study and elsewhere suggests that the ex-
isting stereotypic differences between men and wcmen are ap-
proved of and even idealized by society.

Butler (1976) also points out that the traditional qual-
1ties and characteristics considered desiralle for women are
not those considered important for the competent professional.
The conflict between the professional role and the feminine
role is one which is experienced by many women who choose not
to conform tc the traditional role.

In another study (lroverman, Broverman, & Clarkson, 1970)
findings indicated that clinicians were less likely to attri-
bute traits which characterize nealtny adults to a wcmaa than

they are to attribute them to a healthy man. ¥rom an adjust-
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ment viewpoint, for a woman to be healthy she must adjust to
and even accept the behavioral norms for her sex, even though
these behaviors are generally considered less socially de-
sirable and less healthy for the generalized competent mature
adult. Because of these societal pressures toward conformity
to sex role stereotypes, the career choices open to women, and
to a lesser extent men, are restricted.

The findings of a study by Bloomberg (1974) indicated
that even children four and five years old employ a high level
of sex role stereotyping of occupations. This sex role stere-
otyping is resistant to change and causes, particularly in the
female, a constricted view of occupational choice.

Alper (1973) found support for the prediction that ach-
ievement motivation in women is significantly related to sex
role orientation. Lipman-Blumen (1972) found a strong inter-
action between a woman's concept of the female role and her
educational aspirations.

Putnam and Hansen (1972) fuound that the more a girl view=-
ed her role as being liberal, the higher her level of voca-
tional maturity. The more she strives to fulfill herself di-
rectly by achieviag her own potentialities and accomplishments
the better able she is to cope with the developmental task of

formulating ideas about an appropriate occupation.

Assessment
Richardson (1973) developed a set of 53 adjectives used
to describe women in different roles. Subjects were askea to

rate each adjective on a 7=-pouint scale in terms of its appli-
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cability to themselves, to the ideal woman, the career woman,
and the homemaker. These ratings were used to obtain dis-
crepancy 3Scores for four sets of concept comparisons.

The Attitudes Towards Women Scale (AWS) developed by
Spence and Helmreich (1972) measures a person's conservative
or liberal views about appropriate roles for women. The AWS
contains 55 items related to the vocational, educational, and
intellectual roles of women, freedom and independence, dating,
courtship and etiquette, sexual behavior, and marital relation=
ships and obligations. The four response alternatives vary
from agree strongly to disagree strongly. DPnssible scores
range from O to 165, with higher scores reflecting the most
liberal, prcfeminist attitude. The raw score mean fur the 247
females in the original normative sample was 102.349.

The Wellesley Role-.rientatiun Scale (wWRUS) developed by
Alper (1973) is a 24-item paper and pencil self rating scale
consisting of three, 7 item subscales and three filler items.
The subtests assess: traits college women generally regard as
'feminine' ratner than 'masculine,' role activities csllege
women find acceptable for themselves, and career aad/or career
oriented activities they c.nsider more appropriate for men
than for women. wsach item is rated vn a 7-puint scale raig-
ing from strongly disagree to struongly agree.

The Sex-Role urientation Scale (SRu) developed by Ero-
gan and Eutner (1976) was designed t- fucus exclusively cn
sex role orientaticn, defined as ncrmative conceptions 'f ap-
propriate behavior for males and females. The vobjective was

to reflect present options available te males and females in
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American Society, within the following content areas: atti-
tudes toward the traditional sex-based division of labor in
marriage, attitudes toward the traditional sex-based power
structure, attitudes toward traditional and nontraditional
employment of women and men, attitudes toward traditional
and nontraditional political status of women, attitudes to-
ward appropriate sex role socialization of male and female
children, and attitudes toward miscellaneous existing ster-
eotypes of appropriate sex role behavior. The SRU consists
of 53 items to be rated on a 6-point Likert scale ranging
from strongly agree to strongly disagree. Scores may range
from 36 to 216. The higner scores indicate a more aontradi-
tional sex role orientation.

The Fem Sex Role Inventory (BSRI) developed by Eem (1974)
measures the degree to whicn persons see themselves as mascu-
line, feminine, or androgynous. The BSRI consists of 60 per-
sonality characteristics to be rated on a 7-point Likert scale
in terms of how true eacn characteristic is of tne individual.
Mean masculine and mean feminine scores are obtained, as well
as an overall sex role identity score which is classified as
feminine, near~-feminine, androgynous, near-masculine, or mas-
culine.

There are two reésons for the decision to use the ESRI
as the measure of sex role orientation. PFirst, a self rated
measure of sex role orientation, rather tman an attitudinal
measure is needed for the purpose of tnis study. Second, the

BSRI provides the strictest measure of sex role orientation
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in terms of traditionally masculine and feminine qualities,

without being contaminated by other variables.

V. Maternal Employment History

There is much evidence to suggest that exposure tu ad-
ditional role models may be instrumental in providing more
flexible attitudes about the role of women in society. Ac-
cording to Condrey (1976), one way to change ideas about sex
role deviancy is to reduce the meaning of deviancy for both
sexes by providing additional role models and changing role
specific norms and expectations. Simpson and Simpson (1961)
report that career oriented women are more influenced in their
occupational choice by role models who embody values related
to occupations, and less influenced by people who embody more
generalized and less occupationally specific values. In a
study to evaluate the effect of career role models on occu-
pational aspirations, Elliott (1972) presented videotaped in-
terviews with female career rule models t> college fresnmen
women. Findings indicated that the treatment method nad the
effect of significantly increasing the occupational aspiration
levels of college freshmen women.

Broverman, Broverman, Clarkson, and Rosenkrantz (1972)
reasoned that a person's perception of societal sex rcoles and
of his/her own sex role may be influenced by the degree of ac-
tual role differentiation that one experiences in his/her own
family. <Cne factor which appears tu be central to this role
differentiation is maternal employment status. If both par-
ents work outside the hcwme, their roles are more likely to be

perceived as similar. 1In an earlier study examinirg the rela-
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tionship between motner's employment status and sex role per-
ceptions of college students (Vogel et al,, 1970) it was found
that daughters of employed motners perceived significantly
smaller differences between men and women tnan did daughters
of homemaker mothers, on both a competency and warmth express-
ive cluster of variables. Daugnters of working motaers also
perceived women as more competent than did daugnters of home-
maker mothers. Une important implication of tnis study is
that stereotypic conceptions of sex roles are not immutable.
If perceptions of sex roles are subject to variation as a
function of an individual's experience, societal perceptions
of sex roles may also be subject to cnange.

Almquist and Angrist (1970), in a study of ccllege women,
found support for the hypothesis tnat women wno become committ-
ed to a career are more likely to nave Leen exposed to addi-
tional enriching experiences leading to a less stereotyped and
broader conception of the female role. In particular, a via-
ble role model may be afforded for a girl cy ner mcther's
work experience, since she will probably learan a less stereo-
typed version of the female role where work plays an important
part. A strong association exists between maternal employment
and college women's choice of life style, with nearly two-thirds
of the career salientand only one-fifth of aon-career oriented
women having mothers currently employed.

Pindings of a study by Meier (1972) indicate that the mo-
ther role is of considerable significance in shaping tae sex
role attitudes of today's youth, particularly to tne exteat

that sne exhibits attributes of social achievement in her own
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right and to the extent that she predominates in the atti-
tudinal socialization of the child. Mothers possessing
attributes of achieved status most likely present to their
children distinctive images of what women can be and can do.

Evidence from a study by Miller (1975) supports the con-
clusion that parental roles are less traditional in families
where the mother is employed outside the home, leading to
less traditional sex role stereotypes on tne part of the
daughter. In tnat study, daughters of working mothners more
often than daughters of nonworking mothers indicated their
mothers as the person they would most want to be like. This
suggests that the modeling influence may bte greater for daugn-
ters of working mothers when compared to daugnters of non-
working mothers.

Peterson (1959) and Altman (1975) botn fcund a tendency
for daughters of working mothers to be more career oriented
than daugnters of nonworking mothers and to display broader
conceptions of the female role. Riley (1963) found that
daughters of working mothers are more likely to accept career
orientation as a desirable norm for mothers as well as them-
selves. In a study of college women, langri (1972) found
that the best predictors of occupational role innovation are
the mother's present employment and the innovativeness of hner
occupation. Other studies support the positive relationship
btetween maternal employment and educational aspirations, mo-
tivation, and self-esteem (Bbanducci, 1967; Baruch, 1972; &

Eyde, 1962).
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In a study of women's persistence in educational plans,
Harmon (1972) found tnat neither the work status of the mo-
ther nor her reason for working differentiated 'Persisters’
from 'Nonpersisters' during tneir college years. Burlin
(1976) found no relationship between mother's work status
(employed or not employed) and daughter's real occupatisnal
aspirations, but did find a significant relationship between
the mother's occupatiuvnal status (categorized as eitner tra-
ditional or nontraditional) and the daughter's real cnoice.

Several studies support the conclusion that it is not
so much the specific role of the mother, but rather the mo-
ther's satisfaction with ner chosen role which influences a
daughter. In a study by Lipman-Elumen (1972), one iaport-
ant predictor of a woman's female role ideolvogy was her per-
ceptinon of her mother's overall satisfaction with her life.
Dissatisfied mothers were more likely tnan satisfied ones to
have daughters with a more contempcorary view of the role of
women.

Results of a study by ¥aruch (1974) indicated that daugn-
ters of working mothers preferred the motner rather than the
father for pattern rreference significantly more often %tnaa
did daughters of nonworking muthers. However, maternal role
satisfaction was also important in determining daughter's
identification choices, witn daughters rarely cnoosing t:
emulate a mother who is dissatisfied with her role.

Yarrow (1961) found in particular that while there is

no difference between satisfied and dissatisfied working mo-
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thers in terms of 'good mothering,' there is a difference
between satisfied and dissatisfied nonworking mothers, with
the dissatisfied nonworking mothers predominantly at the low-

er end of the scale on 'good muthering.'

Assessment

Most nf the studies reviewad determined the extent of
maternal employment history from responses to questions of
the daughters' perceptions of tneir mothers' emplonyment.
Some nf the factors considered were current employment sta-
tus »f the mother, preference for work, occupatianal field
and level, number of years empluyed, consistency of emplcy-
ment and extent of employment during specific periods of the
daughter's life.

Siegel and Curtis (1963) used replies t. a series -.f
questinons about the mother's work nistory and attitudes to-
ward working for an index :f mother's work .rientati.n, Sre-
cific areas questioned included tne m>ther's current work
status, preference for work, details of the mnther's work
history, tne nature of the motner's wcrx, and the mother's
attitude t-ward work. The index >f the m2ther's work cri-
entation was the sum of the scores on tnese five codes.

Miller (1975) categorized mother's employment as full
time or part time, and examined tne lengtn of time employed
and the age of the daughter when the mother started working.
In Baruch's (1972) study, only th:se mothers who had worked
in paid employment at least cne quarter time for at least two

years of the subject's life, were classifiea as emplcyed.
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In the present study the variable of maternal employment
history will be examined in terms of length of employment,
measured specifically by the total number of montns/years
which the subject's motner worked during her lifetime. <The
number of months/years will be determined by subjects' re-
sponses to an open ended question requesting the amount of time
the mother worked during specific times during the subject's
life. Responses to other questions related to motaner's sat-
isfaction with work, type of occupation, and employment pref-
erence will be examined for trends to be investigated in a

possible follow up study.

VI. Summary

Much of the research reviewed suggests that there is some
relationship between a woman's motner's employment nistory, a
woman's sex role orientation, and a woman's commitment to a
career. The purpose of this study is to examine whether such
relationships do or do not exist. If they do exist, clarifi-
cation of the nature of the relationships will be valuable.
Specifically, this study will attempt to assess the concepts
of career commitment, career decision making, and sex role
orientation in college women in relation to mother's employ-
ment history. The assessment of these concepts and clarifica-
tion of any existing relationships among them nas potential imp-
lications for a more adequate understanding of the nature of .

vocational theory and counseling for women.
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Subjects

One hundred female students enrolled in tne freshman class
at Virginia Ccmmonwealth University during the spring, summer,
and fall of 1978 were the subjects of this study. Subjects
were volunteers recruited from individual classes and from reg-
istration at freshman orientation., The mean age of subjects
was 18.81 with a range of 17 to 25 years.

Instruments

The Bem Sex Role Inveatory (BSaI) (Bem, 1974) was used to
measure sex role orientation, specifically tne degree to which
the subject sees herself as masculine and/or femiaine. The in-
strument consists of a list of 60 personality characteristics, 20
of wnhnich are designated as feminine items, 20 as masculine, and
20 as neutral. A 7-point Likert scale, ranging from 1 ("Never
or almost never true') to 7 ("Always or almost always true") is
used to rate the degree to which each characteristic is true of
an individual. ZProm tnese ratings a mean masculine (M) and a
mean feminine (P) score is ootained. These scores are converted
by the formula (F-M) X 2.3222 to yield an overall sex role iden-
tity score (Bem, 1974). From this score an individual is class-
ified as feminine, near-feminine, androgynous, near-masculine,
or masculine. A copy cf tnis instrument is found in Appendix A.

To measure the career decision making process tne Assess-
ment of Career Decisioa Making (ACDM) (Harren, 1976a) was used.
The ACDM consists of 131 true-faise statements and measures an
individual's style of career decision making as well as progress

in decision making on three specific tasks, choice of college,
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choice of major, and choice of occupation. Style of decision
making for an individual is classified as either Planning, In-
tuitive, or Dependent. Por the college decision making task,
an individual may score from 10 to 30, and on the basis of this
score is categorized as in either the Induction (10-15), Refor-
mation (16-25), or Integration (26-30) stage of development.
Scores on both the major and occupational decision making tasks
range from 10 to 40. An individual's stage of development is
categorized as either Exploration (10-20), Crystallization (21-
25), Choice (26-30), or Clarification (31-40). A copy of this
instrument is found in Appendix B.

Eyde's (1962) Desire to Work Scale was used to measure
work motivation. The instrument contains 17 items wnhich des-
cribe various circumstances in which a woman might work. These
circumstances reflect various combinations of four variables
which have been shown to closely relate tc women's work pat-
terns. These variables are: marital status, presence and age
of children, number of children, and adequacy c¢f rustand's sal-
ary. Subjects will be asked to rate on a 5-point Likert
scale ranging from 1 ("I would not want to work under this con-
dition") to 5 ("I would very much want to work under tnis con-
dition") how much they would want to work under each of the 17
conditicns. The rating for each coandition is multiplied by its
appropriate criterion weight, which is based on the degree of
desire to work which the condition indicates relative to the
other conditions, and the products are added together. The sum

yields a Lesire to Work score, wita low scores indicating low
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desire to work and high scores indicating high desire to work.
A copy of this instrument is found in Appendix C.

Several open ended questions were used to determine the
nature and extent of maternal employment history. ine criti=-
cal variable was the length of the motner's employment in
months and years. Additional data obtained from the questions
was used for informat ional purposes only. A list of the ques-
tions is found in Appendix D.

Procedure,

Bach subject was given a packet containing an informed
consent form, the LSR1, the Desire to Work Scale, the questions
about maternal employment histery, and the AJDM, in that order.
The informed consent form explained that volunteers would be
participating in a study investigating the relationship be-
tween career development and sex role orientation. The in-
struments and questions were answered on a take home basis and
returned.

Research Questions

The purpose of this study was to examine tne various re-
laticnships among a woman's mother's employment history, ner
own sex role orientation, and ner commitment to a career. Tae
following specific research questions will be investigated.
A. Maternal Imployment History
1. What is tne relationship between maternal employment
history and a wcman's sex role orientaticn? It was pre-
dicted that there will be a significant inverse relia-

ticnship between the length of maternal employment
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Analysis
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A FPearson product-moment correlation coefficient (r)

was computed using the number of montns/years of tne

subject's mother's employment and the subject's score

on the BSRI.

what is the relationship between maternal employment

history and a woman's career decision making process?

a. Decision making style

1) It was predicted that there would be a

signif-

icant direct relationship between the length

of maternal employment nistory and tne

sub-

ject's reliance on the planning style of de-

cision making.

2) It was predicteda tnat there would be a
icant inverse relationship between the
of maternal employment history and tae
ject's reliance on the intuitive style
clsion making.

3) 1t was predicted that there would be a
icant inverse relationship between tne

of maternal employment nistcry and the

signif-
lengtn
sub-

of de-

signif-
lengthn

subject's

reliance on tne dependent style of decision mak-

ing.
b. Decision making tasks

1) It was predicted that there would be &

signif-

icant direct relationship Letween tne lengtn of
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Sex
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maternal employment history and tne subject's
development on the decision making tasks of
college, major, and occupation.
Analysis
A Pearson product-moment correlation coefficieant (r)
was computed using the number of months/years of tne
subject's motaer's employment and the subject's scores
on all the scales of tne ACDM.
What is the relationship between maternal employment
history and a woman's desire to work? It was predict-
ed tnat there would be a significant direct relation-
ship between the length of maternal employment aistory
and the subject's desire to work.
Analysis
A Pearson product-moment correlaticn coefficient (r)
was computed using tne number of montns/years of tne
subject's motrer's exployment and tne sutject's score
on tne Desire to Wwork 3cale.
Role Crientation
What is the relatvionship bpetween a woman's sex role or-
ientation and ner career decision making process?
a. Decision making style
1) It was predicted tnat tnere would bpe a signif-
icant inverse relationsnip between a feminine
sex role orientation and tne planning style of
decision making.

2) 1t was predicted that tnere would be a signif-
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icant direct relationsnip between a feminine
sex role orientation and tne intuitive style of
decision making.

3) it was predicted tnat taere would be a signif-
icant direct relationsnip between a feminine
sex role orientation and the dependent style of
decision making.

b. Decision making tasks
It was predicted that there would be a signif-
icant inverse relationship between a feminine
sex role orientation and development on the
tasks of college, major, and occupation.
Analysis
A Pearson product-moment correlation coefficient (r)
was computed using the subject's score on the BSRI
and her scores ca all the scales of the ACDM.
What is the relationsnip between a woman's sex role or-
ientation and her desire to work? It was predicted
tnat there would be a significant inverse relatioasnip
between a feninine sex role orientation and desire to
work.
Analysis
A Pearson product-moment correlation coefficient (r)
was computed using the subject's score on tne ZSRI

and ner score on the Desire to Work Scale.
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RESUL:LS

Table 1 presents a summary of the means and standard de-
viations for all variables.

The mean score for lengtn of maternal employment history
reported by subjects indicates that mothers of women in this
sample worked an average of seven years and six months during
the lifetime of the subjects. Wnen compared to the mean age
of subjects (M=18.81), the mean lengtn of materaal employment
history represents approximately 40» of the subjects' lifetime.

Table 2 presents the frequency of subjects' scores in each
category of the BSRI. The scores for 91% of the subtjects were
in the feminine to androgynous range, with 3S% in the feminine
category, 29% in tae androgynous category, and 2% in the near-
feminine category. (nly 9% of the subjects' scores were within
the masculine to near-masculine range, with 3% in the near-mas-
culine category, and 6% in tne masculine category. A feminine
sex role represents the endorsement of feminine attributes and
the rejection of masculine attributes. A masculine sex role
represents the endorsement of masculine attributes and tne re-
jection of feminine attributes. An androgynous sex role repre-
sents tne equal endorsement of both masculine and feminine at-
tributes. When the mean BSRI score (M=1.41) is considered, sub-
jects would be most described as 'near-feminine". ~Near-feminine'
tndividuals are those wheo endorse feminine attributes, and also
endorse masculine attributes, but to a lesser extent, wnen des-

cribing thnemselves.
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Table 1

MEANS AND STANDARD DasVIATIUGNS FUR ALL VARIABLES

Variables Mean S.D.
Months worked 89.31 58
Sex role orientation 1.41 2.06
Desire to work 155+59 41.01
Planning style 4.59 1.52
Intuitive style 2.76 1.09
Dependent style 1.92 1.59
Decision making task-college 20.52 2.83
Decision making task-major 26.05 3.34
Decision making task-occupation 26.81 3.37

Note. N = 100.



Table 2

FREQUENCY OF SCURES IN BSRI CAT&GURIES

Category

Feminine
Near-feminine
Androgynous
Near-masculine

Masculine

Numper,

39
23
29
3
6

33b
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The mean Desire to Work score (M=155.59) suggests that
women in-this sample have a moderate desire to work. Desire
to work represents the extent to which an individual would want
to work under various conditions which have been shown to close-
ly relate to women's work patterns. These conditions are mari-
tal status, presence and age of children, number of children,
and adequacy of husband's salary.

For the ACDM scales which measured the three styles of de-
cision making, the mean score for the planning style (M=4,59)
was higher than for both the intuitive (M=2.76) and dependent
(M=1.92) styles. This suggests that women in this sample tend
to rely more on a rational or planning style rather than either
an intuitive or dependent style of decision making. An indi-
vidual with a planning style takes responsibility for decision
making by a logical analysis of the self and the anticipated
situation. In contrast, an intuitive individual takes respon-
8ibility for decision making, but relies more neavily on feel-
ings and emotions. An individual with a dependent style does
not take personal responsibility for decision making and relies
most heavily on the environment and people within it. The plan-
ning style is most effective, the intuitive style sometimes ef-
fective, and the dependent style is least effective (Lunne-
borg, 1978).

The ACDM scales on the three decision making tasks, choice
of college, major, and occupation, yield a total score which
can then be placed on a continuum of development. The mean

score on the ACDM-college for subjects in this study was 20.52.
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This represents the score of an individual who is in the refor-
mation stage of decision making. In this stage, individuals
become more actively involved in college life, and may try to
modify some aspects of the college environment to fit with thneir
own needs.

The mean scores for subjects in this study on the ACDM-
major (M=26.05), and the ACDM-occupation (M=26.51), are repre-
sentative of individuals who are in tne choice stvage of deci-
sion making. Individuals in tnis stage are relatively satis-
fied and confident with their choices, and optimistic about the
future.

Pearson product moment correlational analysis was used to
assess the relationships between maternal employment history
and sex role orientation, career decision making, and desire to
work, and between sex role orientation and career decision mak-
ing and desire to work. Results of the correlational analyses
are presented in Table 3.

It was nypothesized that there would be negative relation-
ships between maternal employment anistory and sex role orienta-
tion, the intuitive style of decision making, and tne dependent
style. Positive relationships were hypothesized between mater-
nal employment history and the desire to work, the planning
style of decision making, and tne decisicn making tasks of col-
lege, major, and occupation.

A significant correlation was found between maternal em-
ployment history and desire to work. As the reported length

of a mother's work history increased for women in this sample,
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Table 3

CGRRELATICNS BETWikN VARIABLES

Variables Months worked Sex role
Sex role orientation 0.01 -
Desire to work 0.23* -0.21%
Planning style 0.13 =0,27%*
Intuitive style -0.10 0.20%
Dependent style 0.04 0.14
Decision making task-college 0.04 -0.14
Decision making task-major 0.09 -0.15
Decision making task-occupation 0.05 -0.21%

Note. N = 100.
* pe2 05
** pg 01
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so did scores on the Desire to Work Scale (r=0.23, p4 .01).
This would indicate tnat for women in this sample, tne longer
their mothers worked, the greater was tneir own expressed de-
sire to work. None of the other relationsnips witn maternal
employment history were found to be significant.

Negative relationsnips were nypotnesized between sex role
orientation and the planning style of career decision makiag,
the decision making tasks for college, major, and occupation,
and tne desire to work. A positive relationship was hypothe-
sized between sex role orientation and the intuitive and de-
pendent styles of career decision making.

There was a significant relationsaip between sex role or-
ientation and bota tne planning and intuitive styles of career
decision making. For women in this sample, as scores on tae
BSRI increased, that is, became mcre "feminine'", scores on thne
planning style of decision making decreased (r=0.27, pZ .003).
In contrast, as BSRI scores increased, tae subjects' scores on
the intuitive style also increased (r=0.20, pZ .02). These re-
sults suggest that as a woman sees nher role as more feminine,
her career decisicn making tends to be more intuitive and less
rational. Tne relationsnip bDetween sex role orientaticn and
tne dependent style of decision making was not significant.

The relationship between sex role orientatioa and tze de-
cision making task of college was not found t> be significant,
nor was tre relatisnsnip between sex role orientation and the
decision making task of major.

A significant relationship was found tetween sex role or-

ientation and tne decision making task of cccupation. For wo-
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men in this sample, as scores on the BSRI increased, or became
more feminine, scores on the decision making task-occupation
decreased (r=-0.21, p£.02). This suggests tnat for women in
this sample, as a woman sees her role as more feminine, the
more she tends to be at an earlier stage of decision making
about an occupation,

A significant relationship was also found between sex role
orientation and desire to work. For women in this sample, as
scores on the BSRI increased, scores on the Desire to Work scale
decreased (r=-0.21, p<£ .01). This would suggest that for women
in this sample, as a woman sees her role as more feminine, her
desire to be employed would decrease.

Cne other significant relationsnip was found between the
planning style of decision making and the desire to work. 4s
scores on the planning style increased, so did scores on the
Desire to Work scale (r=0.21, p«£.01)., For women in this sam-
ple, those whc had a greater desire to work tended to have a
planning style of career decision making rather than an intui-

tive or dependent style,
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PUST HUC ANALYSIS

In order to more clearly identify tane nature of tune rela-
tionships among the variables in this study, post noc multiple
regression analyses were performed. The designated criterion
variables were desire to work, sex role orientation, and the
three decision making tasks for college, major, and occupa-
tion. A stepwise regression analysis was performed for each
criterion variable, with independent variables entering the
analysis in the order of their respective contribution to the
explained variance,

Table 4 presents the results of the stepwise regression
analysis using desire to work as the criterion variable. 15%
of the variance is accounted for by the independent variables
maternal employment nistory, sex role orientation, tne planning
intuitive, and dependent styles of decision making, and the
decision making tasks of ccllege and major. The variable, ma-
teraal employment nistory, entered the regression equation first
and accounted for 5% of the variance in the criterion variable.
Adding sex role to the analysis accounted for an additional 4%
of the variance, and the addition of the decision making task-
major accounted for another 2% of the variance. The addition
of the planning, intuitive, and dependent styles of decision
making accounted for an additional 3% of variance, with each
style contributing approximately 1%.

The results of the stepwise regression analysis with the
criterion variable sex role orientation are reported in Table

5. 13% of the variance was accounted for by all the other
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Table 4

STEPWISE REGRESSIUN ANALYSIS
WITH DESIRE TU WURK AS THE CRITERIUN VARIABLE

Analysis R Square RSQ Change
Maternal employment aistory 0.052 0.052
Sex role orientation 0.096 0.044
Decision making task-college 0.120 0.024
Planning style 0.133 0.013
Intuitive style 0.146 0.013
Dependent style 0.155 0.009

Decision making task-major 0.156 0.001



Table 5

STEPWISE REGRESSICN ANALYSIS
WITH SEX ROLE ORIENTATIUN AS THE CRIZERION VARIASLE

Analysis

Planning style

Desire to work

Intuitive style

Maternal employment history
Decision making task-occupation
Decision making task-college
Decision making task-major

Dependent style

R Sguare

0.075
0.098
0.116
0.124
0.129
0.131
0.133
0.135

38b

RSQ Change

0.075
0.023
0.018
0.0C8
0.00%
0.002
0.002
0.002
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variables in the study. The planning style of decision making
alone accounts for 7.5% of the variance. Adding desire to
work to the regression equation accounted for an addaitional 2%
of the variance, and tne further addition of the intuitive
style of decision making accounted for an additional 1.5% of
the variance.

Table 6 reports the results of tne stepwise regression
analysis using the decision making task-college as the cri-
terion variatle. 9% of the variance in decision making task-
college was accounted for by maternal employment nistory, sex
role orientation, desire to work, and the planning, intuitive,
and dependent styles of decision making. Wnen examined Tty it-
self in relation to the criterion variable, tne intuitive style
explains 5% of the variance. Aan additional 3.5% of tne variance
was accounted for by adding desire to work to tne regression
equation.

The results of the stepwise regression analysis with the
criterion variable cecision making task-major are presented in
Table 7. It can ©te seen that the variables maternal employment
history, sex role orientation, desire to work, and the planning,
intuitive, and dependent decision making styles account for 18%
of the variance. 12% of this variance is accounted for by the
planning style. When the intuitive style is added to thne anal-
ysis, an additional 4.5% cf tne variance is accounted for.

Table 8 presents tne results of the stepwise regression an-
alysis using the decision making task-occupation as the criter-
ion variable. 20% of the variance is accounted for by maternal

employment history, sex role orientation, desire to work, and
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Table 6

STEPW1SE REGR&SSIul ANALYSIS
WIDH3 DECISIUN MAKING IASK-CULLEGE AS 1HE CRITERIUN VARIABLL

Analysis R Square RSQ Change
Intuitive style 0.049 0.049
Desire to work 0.085 0.036
Sex role orientation 0.089 0.004
Dependent style 0.090 0.001
Planning style 0.091 0.001

Maternal employment history 0.091 0.000
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Table 7

STEPWISE REGRESSIUN ANALYSIS
WITH DECISIUN MAKING TASK-MAJUR AS Tdx CRITZRIUN VARIAELE

Analysis ! Sguare, rRSQ Change
Planning style 0.127 0.127
Intuitive style 0.174 0.047
Desire to work 0.179 0.005
Dependent style 0.180 0.001
Maternal employment nistory 0.181 0.001

Sex role orientation 0. 181 0.000
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Table 3

STEPWISE REGRESSIuN ANALYSIS
WITH DECISIUN MAKING TASK-UCCUPATIUN AS TdE CRILzRION VARIABLE

Analysis R Sguare RSy Change
Planning style 0.151 0.151
Intuitive style 0.196 0.045
Sex role orientation 0.202 0.006
Desire to work 0.204 0.002
Maternal employment history 0.204 0.000

Dependent style 0.204 0.000
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the planning, intuitive, and dependent styles of decision mak-
ing. The planning style by itself accounts for 15% of tne var-
iance, and an additional 4.5% can bte acccunted for by adding
the intuitive style to the regression equation.

when examining tne results of the multiple regression an-
alyses, it appears that the planning style of decision making
is more important than any otner variable in tanis study in
predicting the decision making tasxk-major, decision making
task-occupation, and sex role orientation. When tne planning
style is entered first into the regression equations it ac-
counts for a significant portion of the variance in each of
the criterion variables, decision making task-major (RZ=.127),
decision making task-occupation (32=.15), and sex role orienta-
tion (Rz=.075). The predictive power of botn the planning and
intuitive styles together is even greater, since adding the in-
tuitive style to tne equations accounts for an even larger por-
tion of the variance in totrn the decision making task-major

(Rz=.174), and the decision making task-occupation (32=.196).
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DISCUSSiunN

Results supported the nypotnesis that tnere would be a
significant positive relationsnip between tne lengta of ma-
ternal employment history and tne subject's desire to work.

The greater the daughter's exposure to a working mother, tne
greater was the daughter's own desire to work. This fiading

is consistent with the results of earlier studies which indi-
cate tnat women who became committed to a career were more

likely to have been exposed to a variety of individuals and
experiences. These provided her with a broader conception of

the female role. In particular, a working mother may provide

her daughter with a less stereotyped versicn of the female rcle--
one in wnicn work may play an important part.

However, maternal employment history was not found to te
significantly related to sex rcle orientation, as hypotnesizea.
#hile tne work nistory of a motner seemed to influence tne daugn-
ter's desire to work, it did not seem to significantly influeace
the daughter's sex role orientation. Apparently there are oth-
er factors wnich are more important in determining a wcmaa's
sex role orientation. Several factors are plausible in ligat
of Krumboltz's (1978) social learning tneory. According to his
theory, an individual is more likely to express a preference for
certain activities if he or sne nas observed a valued model Le-
ing positively reinforced for engaging in tnose activities, or
if he or she has been consistently positively reinforced by a

valued person who models and/or advocates eagaging in those ac-

tivities.
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A woman's perception of ner mothner's satisfacticn witn ner
lifestyle, rather than wnether the mother works or nct, zay in-
fluence the daughter's sex role crientation. If a wcman per-
ceives that her motaer is dissatisfied in tne traditional role
of a homemaker, she may tend to cnoose a more liberal role fcr
herself. wun tne other nhand, if a motner seems unnappy working
outside the nome, the daughter may be more inclined to choose
a tradtional role for nerself. It is the otservatiocn cf the
valued role model being positively or negatively reinforced
whicn is the crucial factor. If tne daughter observes the mo-
ther, a valued rcle model, being positively reinforced for hner
lifestyle, the daugnter may be more likely to express a pref-
erence for tnat lifestyle. If, however, tne daughter observes
tne mother being negatively reinforced, she may be mocre likely
not to express a prefererce for the same lifestyle.

The type of work tne mother dces may also have a signifi-
cant influence on the rcle the daugnter cnooses for herself.

If the mother's work seems to be boring cr ungratifying tc the
daughter, a more traditional lifestyle may seem more appealing.
Tnus the daughter may see nerself in a more traditional_sex rcle
orientation. dowever if tne daugnter sees the motner's work as
glamorous and exciting, sne may tend to cnoose tne more liberal
lifestyle, thus seeing nerself in a less traditional orieantation.
Again, it is tne cbservation of tne valued model, the motner,

and the daughter's perception of wnetner the mocel was positive-
ly or negatively reinforced, which influences tne daugnter's

own sex role orientation.
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It is possible that a mother may never be a significant
role model for a daughter. If the daughter perceives her mo-
ther as being neither positively or negatively reinforced for
certain activities, or if the daughter is neither positively
or negatively reinforced by the motner, then the mother may
lose her value as a role model, thereby having little influ-
ence on the daughter. =ven if the mother has been a valued
role model to the daughter, she may either lose this value, or
become only one of several valued role models, for example
when tne daughter goes away to college. According to Krum-
boltz (1978), it is the sequential cumulative effects of learn-
ing experiences and the individual'’s reactions to such experi-
ences which cause a person to make certain decisions. While a
woman's early experiences with her mother may be reinforcing,
later experiences with other role models may come to be more
reinforcing. In this way the mother's influence may be super-
ceded by the influence of new role models, and the daughter may
see herself differently than before, possibly in a different
role orientation tnat that influenced by the mother.

For some women, the father may be a more important role
model than tne mother. If a fatner encourages the daughter to
participate in more traditionally masculine activities, she may
tend to see herself in a less traditional sex role. If the fa-
ther discourages or criticizes tne daughter from participating
in such activities, she may see her role as more traditional.
The important factor here is the reinforcemeat received from a

valued model.
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Length of maternal employment history was not found to be
significantly related to either the styles of career decision
making or to the career decision making tasks. It seems likely
that the factors mentioned as possible influences on sex role
orientation could also be more important than length of ma-
ternal history in predicting a woman's decision making styles
and her development in decision making on the tasks of college,
major, and occupation.

Moreover, to understand the lack of relationship between
maternal employment history and the decision making tasks of
college, major, and occupation, it is possible to hypothesize
that many woman's reasons for going to college are unrelated
to preparation for a career. If a woman goes to college be-
cause it is what her family expects of her, or if she goes
with the goal of finding a husband, then it seems understand-
able that whether her mother worked or not is an irrelevant
variable in this situation. The possible reasons why a woman
might not want to work or prepare for a career even if her mo-
ther did work nave already been stated.

Levitt (1971) points out that several studies have shown
that the consideration of perceived career orientation while
in college as a valid index of future work behavior may be ques-
tionable. Harmon (1970) found that women who tecame committed
to a career reported having no different plans at age 18 than
those women who did not become committed to a career. while
the influence of maternal employment history may not be evident
in college women's assessment of carcer decision making, it may

be evident in these women's actual work tehavior later on.
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Results supported the nypothesis that tnere is a negative
relationship bDetween sex role orientation and desire to work.
The more feminine a woman saw her sex role, tne more her de-
sire to work decreased. i{he more masculine a woman saw ner
her role, tne more her desire to work increased. A feminine
sex role represents tane endorsement of attricutes judged to be
more appropriate for females, and tae simultaneous rejection of
attritutes judged to be more sppropriate for males. A mascu-
line sex role represents the endorsement of appropriate male
attributes and the simultaneous rejection of appropriate female
attritutes. Apparently work does not fit into the concept of a
feminine sex role as well as it does into the concept of a mas-
culine sex role. This is consistent with earlier researcan whicn
indicates that the traditional qualities and characteristics
considered desirable for women are not tnose considered import-
ant for tne competent prcfessional (sutler, 1976). It is appar-
ent tnat a conflict exists between wnat is ccnsiderea to ve a
feminine sex role and a prcfessional role.

Sex role orientaticn was found tc be significantly related
to both the planning and intuitive styles of career decision mak-
ing. The more feminine a woman saw ner role, tne more sne relied
on an intuitive style cf decision making, and tne less she relied
on a plaaning style. This seems plausible in the lignt of ear-
lier findings that 'typical' feminine behavior is viewed as be-
ing dependent, subjective, passive, noncompetitive, and illogi-
cal; while 'typical' masculine benavior is viewed as independert,

objective, active, competitive, and logical (zroverman, et. al.,
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1972). The planning style, whica is logical and the most ef-
fective style, and in which an individual takes responsibility
for decision making, seems least consistent with the feminine
role orientation, and most consistent with tne masculine role
orientation. The intuitive style, wnicn is sometimes effect-
ive and which also involves personal responsibility but with
the use of fantasy, feelings, and emotions, seems most consis-
tent with the feminine sex role orientation.

No relationship was found between sex role orientation
and the dependent style of decision making. This was surpris-
ing in light of the description of typical feminine behavior.

A dependent style, in wnich the individual takes no personal
responsibility for decision making, would seem to be consis-
tent with the feminine role orientation. However it is possi-
ble that there is a difference between a dependent personality
and a dependent style of decision making. Moreover, a woman
may be considered dependent, but because sine is not interested
in pursuing a career, does not reflect a dependent style cf ca-
reer decision making.

No relationship was found between sex role orientation and
the decision making tasks of college and major. Again, tne rea-
sons a woman chooses to go to college may ce unrelated to fac-
tors surrounding her sex rcle orientation. If a woman does nct
go to college to prepare for a career, tnen her decisions about
college and major are likely to reflect these otner reasons ra-
ther than ner sex role orientation.

Sex role orientaticn was found to ce significantly related

to the decision making task of occupation. The more feminine a
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woman saw ner role, the more sne tenaed to te at an earlier
stage of decision making about an occupation. Phe more mas-
culine a woman saw ner role, thne more sne tended to Te at an
advanced stage. his finding parallels tnat of the relation-
ship between sex role orientation and desire to work. If a
woman sees herself in a less traditional role, tnat is, more
masculine, the more likely sne is to want to include work in
her life plans. It makes intuitive sense tanat if a woman
planned to work, she would be more likely to nave tnougnt more
about work and to have made more decisicns about work, tnan a

woman who did not see work as part of her life plan.
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FUTURE RESEARCH ISSUES

Additional Variables

Based on the results of this study, it is evident that
further research is needed in order to investigate what vari-
ables influence a woman's sex role orientation. Wnile length
of maternal employment history does not seem to influence a
woman's sex role orientation, other variables related to ma-
ternal employment history may be important. One such factor
is the daughter's perception of how satisfied her mother is in
her role. It is also possible that the type of work the mother
does may be important. There is also tne possibility tnat oth-
er role models besides the mother may be crucial variables.
Studies which assess these other variables may aelp to better
clarify the nature of a woman's sex role orientation.

Furthner research is also needed to explore tne nature of
a woman's career decision making process. While certain as-
pects of this process were found to be related to sex role or-
ientation, other variables may nelp to more fully explain the
process as a whole. The variables associated with maternal em-
ployment history which were mentioned as possible variables to
be investigated in relation to sex role orientation shoula al-
so be examined in relation to career decision making. In addi-
tion, other variables which may be important are age, race, so-
cioeconomic status and personality style.

Better Measures,

It is possitle that better measures are needed to accur-

ately assess the relationships between variables in tnis study.
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A1l the questionnaires used in the study were self report mea-
sures, which are subject to inaccuracy. The ratings of mater-
nal employment history were based on subjects' recall, which
is also subject to inaccuracy.

Moreover, the type of measure used to assess sex role or-
ientation may not be adequate in reflecting all the factors
surrounding sex role orientation and its influence of desire
to work and the decision making process. According to Harren
et. al. (1978), over and above tneir attributed sex role ori-
entation, women may be influenced by attitudes about what is
or is not appropriate for women. In addition to a self report
measure of sex role orientation, it may be appropriate to in-
clude an attitudinal measure atout the roles of women in order
to more completely identify the total effects of sex role re-
lated factors.

As noted earlier, the idea of predicting future work be-
havior from perceived career orientation wnile in college has
been questioned. Perhaps a more accurate measure of career de-
velopment and career commitment in relation to tne other vari-
ables would be obtained by studying an older population of wo-
men.

It is also possible that tne measure used to assess career
commitment may reflect social desirability ratner tnan the in-
dividual's true feelings about desire to work in certain situ-
ations. Again, actual work behavior would te a more accurate

measure.
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Theoretical Alternatives

The variables used in this study would tend to suggest a
classic trait approachn, in which behavior is a function of in-
herent tendencies witnin the individual. A woman's sex role
orientation and her style of decision making could be thougnt
of as relatively enduring characteristics whica distinguisn her
from other individuals, and wnich are the prime determinants in
her work related behavior- desire to work, and development in
career decision making. However, as Bem (1974) points out, an
individual's sex role behavior can change, adapting itself to
the situation. This would tent to suggest an interactionist
model, in which both the situation and the individual are im-
portant.

However, the variables and ideas whicn are tne subject of
this study can best be understood in terms of social learning
theory. Rather than being relatively enduring traits, a wo-
man's sex role orientation and style of decision making tend to
be influenced by various learning experiences in waican some type
of reinforcement occurs. Likewise, a woman's desire to work may
be influenced by the learning experience of a working motner,
and tne daughter's reactions to this experience. The sex role
a woman chooses, and her work behavicr can te described as tne
result of being reinforced for these choices, or as the result
of observing a valued model being reinforced for similar cnoices.
It is the sequential cumulative effects of learning experiences,
along with various environmental circumstances, arnd the indi-

vidual's cognitive and emotional reactions whicn cause a per-
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son to make certain decisions (Krumboltz, 1978). Inerefore,
what is crucial if a woman is to choose a satisfying life-

style, is the ability to evaluate the personal counsequences
of various learning experiences, and to make decisions tased

on these evaluations.
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IMPLICATICLNS FCR CUUNSELING/mDUCATIUN

The results of this study suggest that there is a differ-
ence between feminine sex role orientation and the role of a
working woman. A woman who sees nerself as having a more fem-
inine sex role orientation tends to have a lesser desire to work
outside the home than a woman who sees herself as having a more
masculine sex role orientation. Further evidence suggests that
those traditional qualities and characteristics considered de-
sirable for women are not those considered important for the
competent professional. It has been snown that women wno choose
not to conform to the traditional role do feel the conflict ktes
tween their feminine role and their professional role. It also
seems possible that many women may limit themselves tc a more
traditional role because they fear tae potential conflict be-
tween these roles.

Findings in tnis study also suggest tnat tne problem is fur-
ther compounded by the influence of a feminine sex role orienta-
tion on the development in career decision making. women who
see their sex role as more feminine tend to rely the least on
the planning style, whicn is the most effective style of decisicn
making. The more feminine a woman sees ner role, the more sae
tends to rely on an intuitive style of decision making, whicn
is more effective than the dependent style, but still less ef-
fective than the planning style. Furtnermore, the more femin-
ine a woman sees her role, tane less advanced sne tends to be in
her decision making about an occupation.

While results of this study do not support a relationship

between maternal employment history and a woman's sex role or-
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ientation, results do support a relationship between maternal
employment history and a woman's desire to work. Apparently
exposure to a working mother provides a daughter with a broad-
er conception of the female role, in which both family and work
play important parts.

These findings suggest several implications for the coun-
seling and education of women. Une of tne problems maany women
experience today is the conflict between their own desired role
and the role expected of them by society. Woman in all age
groups may seek counseling or other professional help in deal-
ing with the conflicting roles, from the woman wno is criti-
cized for being 'just a housewife', to the reentry woman who
is criticized for neglecting her family. If women are to have
the freedom to choose their own role without guilt, the con-
flict between the desired role and the societal role will have
to be reduced. The task of counselors and educators should be
to provide women with flexibility of choice, and with the skills
that will make the cnosen role less difficulrt.

Such flexibility is demonstrated by tne finding tnat a wo-
man's desire to work may be influenced by her mother's work nis-
tory. Apparently a working motner provides her daugater with a
variety of opticns, since tae mother is managing at least two
roles, that of mother and working woman, simultaneously. Sim-
ilar flexibility may be provided by counselors and educators bty
exposing women to various types of role models. If a woman sees
other women participating in and enjoying a variety of roles and
lifestyles, she will at least have an awareness of tne possible

choices for herself,
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After being exposed to various role models a woman may
still feel uncomfortavle in her cnosen role, particularly if
she lacks the characteristics or skills necessary for success
in that role. According to bem (1974), strongly sex typed in-
dividuals may be seriously limited in tne range of behaviors
available to them as they move from situation to situation.

For example, a woman who endorses feminine attributes to the
exclusion of male attributes is likely to have serious trouble
in the professional world. Likewise, a woman wao endorses mas-
culine attributes to the exclusion of feminine attributes is
likely to have some trouble in the homemakxer and caretaker role.
In such situations it is the counselor's responsitility to saow
the individual that it is possibtle to be botn masculine and fem-
inine, botn yielding and forceful, bota independent and sensi-
tive to the needs of others, depending on the appropriateness
of the behavior to the specific situation. 1In other words, it
may be helpful to teach totn women and men about tne concept of
androgyny, or the equal endorsement of both masculine and fem-
inine attributes.

Another implication of tne results of tnis study for coun-
seling and education is the need for training in career decision
making skills. Wwomen with a more feminine sex role orientation
tend to rely least on the most effective style of decision mak-
ing, and to be less advanced in their decision making about an
occupation tnan those with a more masculine role orientation.
Again, these women wno are strongly sex typed as feminine may

be limited in their ability to plan for a career even when tney
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want one. Ekducation about the concepts of androgyny, as well

as about tne effectiveness of career decision making styles

should help women to have more control over the decision mak-

ing process.
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APPENDIX A

On the following page, you will be shown a large number
of personality characteristics. Wwe would like you to use those
characteristics to describe yourself. That is, we would like
you to indicate, on a scale from 1 to 7, how true of you these
various characteristics are. Please do not leave any charac-

teristic unmarked.
Example: sly

Mark a 1 if it is NZVER OR ALMUST NEVER TRUZ that you are sly.

Mark a 2 if it is USUALLY NOT TRUE that you are sly.

Mark a 3 if it is SUMETIM#S BUT INFRsQUENTLY TRUE tnat you are sly.
Mark a 4 if it is UCCASIUNALLY TRUZ that you are sly.

Mark a 5 if it is QFTEN TRUE that you are sly.

Mark a 6 if it is USUALLY TRUZ that you are sly.

Mark a 7 if it is ALWAYS UR ALMUST ALWAYS TRUL tnat you are sly.

Thus, if you feel it is gometimes but infregquently true
that you are "sly", never or almost never true that you are
"malicious", always or almost always true that you are "irre-
sponsible”, and often true tnat you are "carefree", then you

would rate these characteristics as follows:

sly 3 irresponsible 7

malicicus 1 carefree 5
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! 2 3 4 5 6 7
[ A L L A i | J
NEVER OR  USUALLY SOMsTIMES CCCASION-  OFTs4  USUALLY ALWAYS ©
ALMOST KOT BUOT INFRE- ALLY TRUE TRUZ ALM)ST
NEVER TRUZ QUENTLY TRUE ALWAYS
TRUE TRUZ TRUE
Self reliant Reliable Warm
Yielding Analytical Solemn
Helpful Sympatanetic willing to
Defends own beliefs Jealous take a stand
Cheerful Has leadersnip SEREen
Moody abilities Friendly
Independent Sensitive to the Agzressive
Shy needs of others Gullible
Truthful ) P
Conscientious e inefficient
: . : & Acts as a
Athletic risks et e
Affectionate Understanding Ghildh e
Theatrical Secretive ‘daptavle
Assertive Hage?ldecisivns individualistic
Flatterable — y. Do2s not use
Tapoy Compassionate narsh languagd
) = ‘ ;
Strong personality s — Unsystematic
Toyal Self-sufficieat Competitive
bag to soothne = =
Unpredictatle iﬁgi f;elings Loves children
TOrETul Conceited faguinl
Feminine Dag ] maat Amgsiticus
Soft~spoken il 2
Tikable Conventional

Masculine
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APPENDIX B

This questionnaire is concerned with college students' progress toward making
and carrying out decisions affecting their career. It is a way of finding out
where a person 1s in his or her career planning, and what a person's present
attitudes, feelings, needs, or concerns are.

Since this is the purpose, there are no right or wrong answers to the statements.
On the red answer sheet, mark A (True) or B (False) for each statement, depending
on whether or not it applies to you; that is, something you could or would say
about yourself.

There are three separate parts to this questionnaire: Part I has to do with your
decision to go to college and how you feel about being in college; Part II deals
with your decision or plans about your major field of study in college; and Part
III assesses your decision or plans about your occupation. Treat each part sep-
arately. Don't worry about being consistent from one part to another, since each
part assesses a different decision-making task: college, major, and occupation.
PART I DECISION-MAKING: COLLEGE
This part has two sections. For Section A, My Decision to Go to College, think
back to before you came to college and how you made your decision, as you renem-
ber it or think about it now. Mark an A (True) or B (False) on the RED answer
sheet for each item.
Section A My Decision to Go to College

1. I came to college because my parents expected me to.

2. 1 decided to go to college when I realized that the careers I was in-
terested in required college degrees.

3. I wmade my decision to go to college pretty much on the spur of the
moment, without thinking much about it.

4. My high school teachers kept encouraging me to go to college.
5. Before coming to college, I studied the college catalogues carefully.
6. My reasons for going to college weren't very clear.

7. 1 really didn't have much choice; going to college was just the thing
to do in my high school.

8. My friends who were going to college had a lot to do with my decision
to go.

9. I talked with my guidance counselor (or teachers) in high school about
goilng to college. '

10. When I decided to go to college, I just listened to my feelings; it was
what I wanted to do.

PLEASE TURN THE PAGE AND CONTINUE
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1. 1 came to college because I felt that having a college degree was im-
portant in order to be accepted.

12. Getting good grades in high school was important to me because it would
increase my chances of getting to go to college.

13. Before deciding to go to college, I carefuliy considered other alternatives.
4. yhen I made up my mind to go to college, it just felt right inside.

15. Before deciding to go to college, I visited the campus to find out more
about it.

16. When I was in high school, I can remember daydreaming about how grezt it
would be to be a college student.

17. My decision to go to college was pretty much an intuitive one, not care-
fully planned out.

18. I came to college to please other people, not because I really wanted to.

19. I chose my electives in high school on the basis of what would help me
most in college.

20. Everybody in my family went to college; I just never questioned it.

2l. I don't think I had a reason for going to college; I just did it.

Section B How I Feel About Being in College

For the rest of the questionnaire, all of the statements are in the present tense.
Mark the statement True (A) only if you feel this way right now. You may have felt
this way in the past, or you could conceivably feel this way in the future, but if
you aren't concerned about this right now, or if this is not relevant to you right
now, mark it False (B).

22. I don't know what the instructors in my courses expect.

23. 1 believe I've been pretty successful in adjusting to college.

24, People are starting to listen to some of my ideas around here.

25. 1've been talking some of my friends back home into going to college.

26. 1'm trying to find out what the people I live with want of me.

27. People here seem to respect me and value my ideas.

28. I'm just beginning to feel a part of things around here.

29. 1 feel like we are all helping each other to accomplish our goals.

30. This college seems to be meeting my expectations and needs pretty well.
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31. It's hard to know how to act at this school.
32, I don't feel that I really belong here yet.

33. Some of my instructors seem open to suggestions for improving their
course,

34. I'm trying to get other students involved in things, instead of just
sitting around.

35. 1 often talk to my instructors outside of class.

36. The encouragement and support I've gotten has helped me to try harder
to do well.

37. 1've been getting a lot of positive feedback from my instructors.

38. I'm less afraid to speak up in class when I don't agree with the instructor.
39. Most of the students here seem to have attitudes and values like mine.

40. 1 like to hang around on campus during my free hours.

41. Some of my instructors have helped me to get a more objective picture
of myself.

42, 1've had to change in some ways in order to get along with people here.
43. I'm learning to be more assertive to get what I want.

44. I wonder 1if further education is worthwhile for me.

45, 1'm pretty satisfied with the way things are working out for me here.
46. 1 feel a sense of working together or team effort here.

47. Some of the instructors here are pretty hard to satisfy.

48. 1've been asking other students how they like it here.

49. I really enjoy getting involved in group projects with other students.
50. Some of the advanced students have helped me become more realistic.

51. I've been telling my friends at other colleges what a great place this is.

PART II DECISION-MAKING TASK: MAJOR
What I Want to Study

52. I have a wide range of course interests.

53. I need to take a lot of different courses to see what I like.
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734

74,
75.
76.
77.
78.

79.
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I like most of the teachers and students in my major.
I'm pretty certain about my choice of major.
It would take a lot to make me change my mind about my major.

If I choose the wrong major, it could slow me down in getting through
college.

I need to consider my interests in choosing a major.

I don't know how to go about choosing a major.

There just isn't anything else that I'd rather major in.

My past experiences in school should help me decide on a major.

The more I think about a major, the more confused I get.

It's a relief to have decided on my major.

I realize my major limits the kinds of future goals I can set for myself.
Some of the advanced courses in my major look pretty hard.

I enjoy telling people what I'm majoring in.

I need to decide on a major.

I've changed my mind about my major because of some of the courses I've
taken.

I haven't definitely dacid=d against any major.

I've decided what I will major in.

I wonder how I will fit in with other students in my major.
My major gives me a sense of purpose ari direction.

I know what major I want, but I don't know what I could do with it after
I graduate,

I get pretty wrapped up in discussions about things in my major.

I wish I knew what I wanted to study.

I don't know if I'm capable enough for the majors I'm considering.
I don't know what courses to take next semester,

Most of my friends are either in my major or a closely related one.

My interests and attitudes are like most of the students in my major.
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1
80. I'm looking forward to getting into the advanced courses in my major.
8l. I need to choose my courses more wisely than I have in the past.

82. When people know what your major is, they expect you to act in a certain
way.

83. I need several electives that can't be in my major.

84. 1 see some disadvantages to the major I am considering.

85. I need to see an advisor in my major to plan the rest of my program.
86. There are just so many different kinds of courses I would like to take.
87. There are a number of majors which I have decided against.

88. 1I've looked into several programs, but I don't know what I'm really
looking for.

89. I need a program that is broad and flexible.
90. Since choosing a major, my personality seems to be changing.

91. I really get involved in courses in my major.

PART III DECISION-MAKING TASK: OCCUPATION
Where I am Heading After College
92. What I used to think I wanted to become doesn't seem practical anymore.
93. Almost any career seems appealing to me,
94. I think I'll be happy with the career I have chosen.
95. I wonder what kind of job I'll be able to get in my field.

96. My attitudes and outlook are becoming more like the people I know in my
field.

97. I'm trying to decide between two or three possible careers.
98. My plans for the future are too indefinite.
99, I'm pretty certain about the occupation I will enter.

100. The occupation I have chosen will affect the kinds of friends I will have
in the future. ‘

101. I want to know what field of work I'm best suited for.

102. There are several careers which I have already decided against.

103. I don't know what I really want out of life,
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104. 1'm a lot happier now that my future career is clear to me.

105. I won't let anything get in the way to my reaching my goal.

106. I don't have enough experience for a job in my field.

107. I need information about occupations.

108. The more I learn about things in my field, the more involved I become.
109. I need to find out what jobs are available in my field.

110. I've decided on the field I am going into.

111. I'm interested in too many fields.

112. 1I've become more realistic in my thinking about possible careers.

113. 1I've changed my mind about what I wanted to become, now that I've learned
more about the field.

114, I hope the people in my field will accept me.
115. I'm more certain of the fields I don't want than what I do want.
116. I need to decide on an occupation.

117. I know what's important to me, but I don't know what kind of career would
meet most of my needs.

118. 1It's hard to know what to look for in a career.
119. I need to start thinking about job interviews.
120. The career I have chosen fits in with my personality.

121. I need to know more about the training required for some of the occu-
pations I am considering.

122. I will probably have to move away from here to get a job in my field.

123. I don't know if I have the right kind of personality for the work I'm
considering.

124. 1 feel I can overcome any obstacles in the way of my goal.

125. I can't decide on a career because my Iinterests keep changing.
126. The péople in my field have certain expectations of me.

127. 1It's unlikely that I will change my mind about my career plans.

128. I don't know how to go about deciding on a career.

129, There are not many job opportunities in the field that I really like.

130. I'm looking forward to getting out of school and getting started in wy
career.

131. I think I'm ready to choose a specialty within my chosen field. cTND
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APPENDIX C

Below are some conditions under which women work. Rate your-
self on the 17 conditions considering tne way you feel about work-
ing after your graduation from college. <Jonsider now much you
would want to work under each condition and rate your answer ac-

cording to the following scale:

1 2 3 . 4 9
L 1 [ 2 (]
I would not I would 1 would i woula I would very
want to work hardly want somewhat waat to mucn want to
under this to work un- want tc wWork woOrk un- work under
conditiosan der this under this der this this condition
condition condition conditiusn

Circle the number of the description whicin is closest to the way

you feel about working in each ccanditiun.

-

1. Single 1 2 3

=
wm

2. Married; no cnildren; husuvand's
salary adequate. 1 2 3 4 5

3. Married; no cnildren; nusband's
calary not adequate. 1 2 3 4 5

4, Married; one child between 1
month & 2 years; huspand's )
salary adequate. 1 2 3 4 5

5. Married; 2 or more children Gbe-
tween 1 montn & 2 years; nus-
band's salary adequate. 1 2 5) 4 5

6. Married; one child between 1
month & 2 years; salary cf hus-
band not adequate. 1 2 3 4 5

7. Married; 2 or more children De-
tween 1 monthk & 2 years; salary
of husvand not adequate. 1 2 3 4 5

3. Married; one child between 2 & 4
years; nusband's salary adequate. 1 2 3 4 5



©8

Ul

12.

13.

14.

15.

16.

17-

Married; 2 or more cnildren be-
tween 2 & 4 years; husband's
salary adequate.

Married; one child tetween 2

& 4 years; salary of nusbvand not
adequate.

Married; 2 or more children between
2 & 4 years; nusband's salary not
adequate.

Married; one cnild between 4 & 6
years; salary of husband adequate.

Married; 2 or more cnildren be-
tween 4 & 6 years; salary of nus-
tand adequate.

Married; one child between 4 o 6
years; salary of hustand not ade-
quate.

Married; 2 or more children te-
tween 4 & 6 years; salary of hustarnd
not adequate.

Married, child(ren) between age 6 &
12.

Married; child(ren) tetween age 13
& 16,

66
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APPonDIX D

Below are some questions concerning tne work history of
your mother., Answer tne questions in terms of wnat you re-

member about your mother's work history.

1. Is your mother employed now?

If so, in wnat occupation?

2. Would your motner prefer to work or not to work now?

3. low many montns and years nas your mother w.rked during

the following time perioas of your life?

rre-scnool rlementary Junior Hign High School College
School Scncol '

4, 1n what occupations has your motner been employed during

your life?

5. 1n general, how would you rate your mother's degree cf

satisfaction during the times when she was employed?

1 2 3 4 5 6 7
NCT SLIGATLY SOME- FAIRLY QUITZ VaRY pAlasMslY
SATISFIED SATISFI:D WHAT SATISFIsD SA?;S— SA;IS— SATISFIrD
SATISFIED FIED FIZD

6.. In general, how would you rate your mother's degree of
satisfaction during the times she was 1in the role of
homemaker and not employed?

1 2 3 4 S 6 7
NOT SLIGHTLY SOME- FAIRLY QUITE VERY EXTREMZLY

SATISFIED SATISFIED WHAT SATiSFIED SAD15- SAT1S- 3ATISFI:Y
SATISFIZD PIEL  FIED
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