
 

 

Seminar Speaker: Jason Tan 
 

Topic: Using card sorting tasks to teach & assess student structuring 
of conceptual knowledge. 

 
Date: October 16th, 2017 

 
 

 
Card Sorting General Guidelines 
 

• Work with people next to you in groups of 2-3.  

• Together, sort these cards into groups based on fundamental knowledge of…(provided by 
instructor). 

• IMPORTANT: THERE IS NO RIGHT OR WRONG WAY TO SORT! 

• The only guidelines are that… 

  – each card must belong to only one group 

  – your team must have at least 2 & less than 9 groups 

•  Once you have formed your groups, decide on a name that for each group that reflects why 
you put them together. 

 

 

 

Card Sorting Activity 1: Superhero Card Sort (unframed) 
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Card Sorting Activity 2: Biology Card Sort (unframed) 
 

Category Name    Cards 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Card Sorting Activity 2: Biology Card Sort (unframed) 
 

Category Name    Cards 
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